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QUALIFICATIONS OF TEACHERS OF FRENCH AS A SECOND 
LANGUAGE IN HIGH SCHOOL GRADES - 
SEVEN PROVINCES OF CANADA 


Chapter 1 


Introduction 


The Royal Commission on Bilingualism and Biculturalism 
has paid some attention to investigating the possibility 
of improving and extending the teaching of the second lan- 
guage in Canada. An ‘important element in the succesg of 
such a program would be the availability of qualified 


teachers. 


The present study attempts to make an inventory of 
the teaching resources involved in the teaching of French 
in high school grades in the school year 1965-66. Ovyr 
data will apply to only seven provinces of Canada, omitting 
Quebec, Ontario and Saskatchewan since information for the 


latter provinces was not available at the time of writing. 


The report will deal with the following: 
1. the number of teachers involved in teaching 


French as a second language in high school grades. 


2. the degree of specialization of teachers teaching 


French. 
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3. the qualifications of teachers of French for 


their specialty in terms of university training. 


4. the qualifications of teachers of French in terms 
of experience in teaching the subject in high 


school grades. 


5. the general academic background of teachers of 


French in high school grades. 


To establish a point of reference for our data, the 
situation of French teachers on these five indices will 
bé compared to that of teachers of other important high 
school subjects: English, Mathematics, History and Chemistry. 
All the material will be presented for the provinces for 
which we have information: British Columbia, Alberta, 
Manitoba, New Brunswick, Prince Edward Island and New- 


foundland. 
Source of Data 


The source of our data was a number of special tabu- 
lations proviced by the Dominion Bureau of Statistics - 
Education Division. These tabulations were produced 
from replies to questionnaires sent to all teachers in 
the above mentioned provinces in connection with the 
1965-66 D.B.S. report =- Salaries and Qualifications of 
Teachers in Public Elementary and Secondary Schools (not 


yet published}. 
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3. 


Of interest to us in the 1965-66 survey were the 
replies of French teachers in high school grades to 
questions ll and 12 on the sample questionnaire re- 


produced on the next page. 


Schools Where French is the Language of Instruction 


New Brunswick has a number of schools where French is 
the main language of instruction. In order to retain in 
this study information about teachers of English as a 
second language, we excluded replies from teachers in 
New Brunswick who taught in schools where French was the 
language of instruction. This was done from a list supplied 
by Mr. L.A. Doucet, Director of Educational Services, 


Department of Education, Fredericton, New Brunswick. 
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Sample of Questionnaire Items Used to obtain the data for D.B.S. Report- 
Salaries and Qualifications of Teachers in Public and Elementary Secondary 
schools 1965-66 (Not Published). 


10. CHECK item which describes your occupation or 11. Years cf Formal Education beyond P.E.I. Grade XII or 
activity of last school year{ check ONE item only | its equivalent 
(a) Teaching: [Enter inthe appropriate box(es) the number of full years 
(i) for your present school board ..........cccccc cesses completed | 
(ii) elsewhere in this province 20.0... cccceessceeseeesseeess ji (a) For undergraduate degree(s) 
(Hi) oubelde thin provincemei loti. Backesdsuidt ; e.g. B.A., B.Sc., etc. 
(b) Attending a teachers’ college or university faculty (b) For B Ed. or equivalent 
of education: ‘i 
oes ; (c) For graduate degree(s) 
UG) ANGELS PLO VUSCE css, c00-5syesecrvaesoestecsnagaes sivnotiieereetoles a ein He M.Ed., Ph.D., ete. 


(Hi) outside this province: fish. ag. St, aan es.t sete 


(c) Attending high school not included above 


(e) Other (not included above) 

(d) Attending university or other post-secondary insti- 
tution (other than a teachers’ college or university if 
Pactity Gf education): ..6.cn.cce i faeeest sac ane eines APSA fo 


LJ] 
UI] 
& 
(d) Teachers’ College or Normal School [| 
LL] 
LI 


PE UOUSe Keeping mee waa taens eat tescteaie es Total years [ Sum of (a) to (e) | 


Total number of years beyond 
Meter (Speci) 2s ee Grade XII for which you are being paid 


12. Academic preparation of high school teachers 
If you teach any grade(s) of Grade IX to XII. 


1. Circle in Col. 2 the number of university or college courses ot classes completed in each subject listed. { If you are uncertain of the number 
of courses taken but have a major and/or minor, circle 7 for the major and 3 for a minor. 

2. In Col. 3 indicate the subjects you teach by circling the grade(s) to which you teach it, and in Col. 4 enter the number of years you have 
taught the subject to high school grades. 


Col. 1 Gol? Col. 3 Col. 4 Col. § 
: Years of 
Sublect Opposite each subject | experience FOR 
roe Number of university or college courses you teach, circle teaching the OFFICE 
> btect field or classes completed in each subject the grade(s) to subject to USE 
i aes which you teach it high school ONLY 


O01 English 


02 Classics 


03 French 

04 German 

05 Other Language(s) 
06 History (incl. Civics) 
07 Geography 


08 Economics 


09 Mathematics 


10 Physics 


11 Chemistry 


12 Geology s ’ 


Sos ste eas oe weonen J 


13 Biological sciences 
14 Agriculture 


15 General Science 


16 Fine Arts (Music, Art) 


SS 


17 Business or Commerce 


18 Home Economics 


i ea 
19 Library Science 
20 Physical & Health Education 


21 Guidance 
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Tables Provided by D.B.S. 
Extent of Specialization 


From replies to a question similar to question 12 on 
the sample P.E.I. questionnaire, teachers of French in 
high school grades in each province were classified as: 
Teachers of French only 
Teachers of French plus one other subject 
Teachers of French plus two other subjects 
Teachers of French plus three or more other subjects. 
A similar classification was made from replies of 
teachers of English, Mathematics, History and Chemistry. 
Separate tables were produced for teachers of each of the 


five subjects on number of university courses taken in 


the subject they taught etc. 


Number of college and university ccurses in French 


Tables were produced for each of the four classes of 
French teachers showing the distribution of teachers 
according to the number of college and university courses 


9 x 
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Another series of tables grouped teachers according 
to the grade level at which they taught - senior grades 
only, junior grades only or a combination of the two. 
Here too, the academic preparation of French teachers 


for their specialty was shown. 
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7 
Similar tables were prepared for teachers of English, 


History, Mathematics and Chemistry showing the university 


training they had received in the subjects they taught. 


General Academic Background 


From a question similar to the bottom item of question 
ll on the sample questionnaire, teachers were grouped 
according to the number of years of training they had 
after junior matriculation. This was done for all five 
subjects and allowed for comparisons within each subject 
area of the academic attainments of teachers who special- 


ized and those who did not. 


Years os Experience 


Teachers were grouped according to the years of 
experience they had had in teaching their subject in high 
school grades. This was done in separate tables for each 
of the five suojects and again allowed for comparisons 
between teachers who concentrated mainly on teaching one 


subject and those who did not. 
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Number of University Courses in French - All Teachers 


An extra table was prepared grouping all teachers 
of high school grades in the seven provinces according 
to the number of courses they had taken at university 
or college in French. This allowed for an estimate of 
the number of teachers who were qualified to teach French, 


but were teaching other subjects. 


Analysis Will Concentrate on Teachers of French 


This study is mainly concerned with the qualifications 
of teachers of French, and so a detailed analysis will be 
made of their qualifications, experience etc. with the 
Statistics on teachers of other subjects serving only 
for purposes of comparison. However, more detailed tables 
for teachers of English, Mathematics etc. will be included 


in the appendix so that these may be examined if necessary. 
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CHAPTER 2 


How Many Teachers Teach French in High School? 


The first item in our inventory will be a simple count 
of teachers. In the seven provinces for which we have in- 
formation there are 2,609 teachers involved in the teaching 
of French as a second language. The crude numbers do not 
have much meaning and so they will be related to the total 
number of high school teachers in each province and also to 
the number of teachers of English, a subject which most 
students take all through high school. Following is the 
distribution of teachers involves in the teaching of French 
as a second language by province: 

Table i. Numbers of Teachers Teaching French as a Second 


Language in High School Grades = Seven Provinces. 
Comparison with Teachers of English. 


Province Total Total I Total I Ratio 
High French French English English % Fr. 
School Teachers Teachers Teachers Teachers % Eng. 
Teachers 

British 

Columbia 5550 549 10 1385 ede! 40 

Alberta 5201 589 ro L779 34 32 

Manitoba 2654 456 uly s 948 36 47 

New 

Brunswick *925 152 16 316 34 4,7 

Nova Scotia 2243 361 16 590 26 62 

PEL. 250 63 25 110 bly 57 

Newfoundland 1346 439 eS 846 63 52 

Total 18169 2609 14h 5974 33 


* Excluded from the figures from N.B. are teachers in Schools 


where French is the language of instruction. 
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The above figures only roughly reflect the relative 
importance given to the study of French by each province 
in terms of numbers of teachers because the teaching load 
of each instructor varies from province to province ina 
manner which cannot be determined from car data. The pro- 
portion of teachers of French ranges from 10% in British 
Columbia to 33% in Newfoundland. However the proportion of 
English teachers is much higher in Newfoundland as well, 
indicating a general lack of specialization in this and 


other provinces. When this is taken into account by 


calculating the ratio of the Percentage of French Teachers 


Percentage of English Teachers 
there if found to be less difference between the importance 


given to the two subjects in terms of teachers. 


The differences are reduced still further when one 
examines the numbers of teachers who are likely to be 
spending a large part of the time in teaching French = those 
who are teaching French only or French plus one other sub- 
ject. It is true that in many cases the subject other than 
French may be the one in which the teacher is specializing, 
but most teachers who are not French specialists will be 
eliminated. Following is the distribution of French 
specialists by province. Again teachers of English are 


used as a standard of comparison. 
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Table 2. Numbers of French Specialists ( teachers who teach 
French Only or French plus One Other Subject) - 
seven Provinces. 

Comparison with English Sepcialists. 


Province Total Total &% Total % Ratio 
High French French English English : Fr. Spec. 
School Spec. Sepc. Spec. Spec. o Eng. Spec. 
Teachers 
fe ope 5550 450 8 1052 19 42 
Alta. 5201 374 i 1168 ey: 34 
Man. 2654 266 10 578 22 45 
N.B.* 925 90 10 210 i 4,3 
ae 2243 226 10 395 18 56 
PB ska 250 Zz 9 48 19 47 
Newf . 1346 97 7 ped 16 hh 
Total 18169 1256 3672 


Excluded from N.B. figures are teachers in schools where French 
is the language of instruction. 
Proportion of French Specialists Does Not Vary Much From 
Province to Province 

From Table 2 it can be seen that the proportion of people 
who are employed as French specialists does not vary much from 
province to province; the range is from 7 to 10%. When 
compared to the employment of English specialists the impor- 
tance given to French in terms of teachers remains reasonably 


constant too from province to province. By this index French 


is given about 44% of the staff that is given to English in 
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1. 


most provinces. The exceptions are Alberta and Nova Scotia. 
Alberta gives less emphasis to specialist teachers of French 
than is the case for most provinces and Nova Scotia gives 
more. Other evidence indicates that the variations of these 
two provinces from the norm is not significant. In the case 
of Alberta, taking the average of English and Mathematics 
teachers and comparing this with French teachers brings them 
quite a lot closer to the average for other provinces. This 
technique does not produce the same result in the case of 
Nova Scotia. On the other hand, our summary table for 

Nova Scotia (table 36) comparing the status of French com- 
pared to that of other subjects on a number of measures = 
shows that French stands lower than other subjects on all 
indices. 


A Judgment Cannot be Made on Shortage of French Teachers in 
High School Grades. 


a SD rn a a er 


The foregoing tables indicate a disproportion in the 
number of teachers involved in teaching French as compared 
with a basic subject like English. However this is not an 
umreasonable situation and cannot be taken as evidence that 
French as 3 subject is in an underprivileged position. One 
could only make such a comment if it were established that 
French should be a core subject like English or Mathematics. 


In fact, it is now comparable to History as a school subject 
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and more important than Chemistry in terms of teachers. The 
following table shows the proportion of specialist teachers 

in three other subject areas for which we have information: 

Table 3. Subject Specialists As a Proportion of all High 


School Teachers = Seven Provinces. 
Teachers of Mathematics, History and Chemistry. 


Province Total Mathematics History. Chemistry 
High School Teachers Teachers Teachers 
Teachers 

BiG. 

N 5550 934 527 1333 

% 100 ry 9 2 
Alta. 

N 5201 738 244 136 

% 100 14 s 3 
Man. 

2654 341 236 8 J 

% 100 a3 9 3 
A 

Nx 925 218 136 ai 

% 100 24 15 4 
Noo. 

N 2243 349 ee 73 

Io 100 16 14 . 
P.Bals 

N 250 50 24 6 

% 100 20 10 2 
Newf. 

N 1346 176 112 20 

I 100 kik 8 1 
Total 

N 18169 2806 1591 538 

I 100 its 7 3 


* Excluded from New Brunswick figures are teachers in 
schools where French is the language of instruction. 


Ye Lids 
eretose? 


gE 
S 


ocd 


fvr 
™ 
co 


0) Ge 


sing 4 enetoT £ ovedd ow ator “0 


er 


(ees 
e 


= (i 


' 7 _ a eh Se a 
Moktouutaat Yo. sgeuyeel ed+ ot : a% | 
‘ aie ; 


13. 


Summary 


We attempted to use the number of teachers of French 
as a measure of the importance of the subject on the high 
school curriculum, The hypothesis was that a subject for 
which a relatively large number of teachers were employed 


could be considered an important subject. 


It was found that crude members of teachers gave a 
picture that was difficult to understand. This was due to 
the fact that some teachers specialized in French, and 
others taught many other subjects beside French. When 
specialist teachers alone were compared in their share 
of the total of high school teachers, we found a more 


reasonable situation. 


In terms of specialists, French had a much smaller 
share of the total of teachers in each province, than 
subjects like English or Mathematics but the proportion 
was reasonable close to that of History specialists. 
There was not much variation from province to province 


in the percentage of French teachers employed. 


The conclusion was that French is not as an important 
subject on the curriculum in each province as core subjects 
like English or Mathematics, but has a reasonable status 


in terms of numbers of teachers. 
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Chapter 3 


Extent of Specialization - Teachers of French 


Our discussion of the numbers of teachers involved 
in the teaching of French shows that there is a need for 
clarification even in the simple description of numbers 
of teachers. This will be done by showing the extent of 
specialization in this subject area. It will be seen 
that there are great differences in the employment of 
French teachers as specialists from one province to 
another. However, comparison of the degree of special- 
ization of French teachers with that of teachers of other 
subjects will make it clear that it is not the subject of 
French alone which has teachers who are not employed to 


the optimum in certain provinces, but all teachers. 


Categories of Teachers ~- According to Extent of 
opecialization 


From the responses in the D.B.S. survey we were able 
to group teachers in the following categories according 
to their teaching loads: 


1. Teachers who taught French only. 


2. Those who taught French and only one other 


subject. 
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Those who taught French and two other subjects. 


Those who taught French and three or more other 


subjects. 


The distribution of teachers of French according to 


the four degrees of specialization are show below: 


Table & 
Province 
Bawa N 
Ip 
£TGaye +H 
q 
Man. N 
I 
N=Bs N 
% 
RG: N 
% 
PE. ys °n 
I 
Newfl. N 
qo 
Total N 


Extent of Specialization - Teachers of 
French - Seven Provinces 


French 
only 


277 
50 


167 
28 


12h 
27 


aT 
24 


13a 
36 


30 


Subjects Taught 


French plus 
One Other 
Subject 


173 
22 


207 
35 


142 
31 


res 
35 


95 
26 


¥; 
27 


60 
14 


747 
28 


French plus 
Two Other 
Subjects 


62 
ll 
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18 
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16 
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20 


61 
if 


Ye 
id 


70 
16 
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16 


French plus 
Three or More 
Other Subjects 
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Subject Load Varies Greatly from Province to Province 


Looking at table 4 we see that in all provinces 
except British Columbia the vast majority of French 
teachers teach other subjects as well as French. The 
percentage of French teachers who teach French only ranges 
from 50% in the province of British Columbia to only 8% 
in Newfoundland. In the latter province the subject load 
for 62% of teachers of French is three or more other sub- 


jects on top of the second language. 


French Specialists 


Only in the case of the teacher who teaches French 
exclusively can we be certain that French is his specialty. 
But it is not reasonable to assume that this is the only 
category of teacher who may be considered a French 
specialist. Many of those who teach only one other 
subject besides French may be expected to spend most of 
their time on French. On the other hand, among those 
who teach two or more subjects as well as French there 
are not likely to be many who are French specialists. 

For operational reasons we will combine the two first 
categories in table 4 - French only and French plus one 
other subject and call the combined group French specialists. 
Following then is a table which shows the proportion of 
French specialists by this definition in each of seven 


provinces: 
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Table 5 Proportion of Teachers of French Who Are 
Employed as French Specialists (Teachers 
Who Teach French Only or French plus One 
Other Subject) - Seven Provinces 


Province Total French Total French % French 
Teachers Specialists Specialists 
B.C. 549 450 82 
Alta. 589 37h, 63 
Man. 456 266 58 
N.B. lS 90 ay 
B.o. 361 226 62 
Po Boks 63 23 36 
Newfld. 439 97 22 
Total 2609 1256 100 


Extent of Specialization Varies From Province to Province 


As in the case of the subject load, we see that the 
extent of specialization of teachers of French varies 
greatly from one province to another. It ranges from a 
high of 82% of French teachers employed as specialists 
in British Columbia to a low of only 22% of Newfoundland 


teachers of French being so employed. 


This is partly a function of the size of the high 
schools. A small high school cannot efficiently support 
specialist teachers in each subject. The staff would 


probably have to be greatly increased to do this. A 
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larger high school could do this more easily, although 

it is often the practice for a teacher to teach another 
subject beside his specialty partly because of the 
exigencies of the school and partly as a change of pace. 
The size of high schools is, of course, partly determined 
by the geographic distribution of the student population 
and this varies from province to province. Large high 
schools are found in urban centres or as a result of the 


establishment of consolidated secondary schools to serve 


large rural areas. 


Efficient Employment of Qualified French Teachers 


Whatever the reason for the practice of giving French 
teachers a teaching load which involves a number of sub- 
jects, it is clear that this is not the most efficient 
way to employ qualified French teachers if greater 


importance is to be given to this subject. 


Subject Load = Teachers of Other Subjects 


In order to put the matter of specialization of French 
teachers or its lack into a reasonable perspective, it is 
helpful to see how teachers of other subjects fare in the 
extent to which they concentrate on the teaching of one 


subject in various provinces. Following is a table which 
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compares teachers of five subjects in the extent to which 


they specialize. A specialist is again defined as a 


teacher who teaches the subject only or only one subject 


other than that under which he is listed. 


Table 6 Extent of Teacher Specialization - Various 
Subjects Percentage of Teachers Who Teach 
One Subject Only or One Other Subject - 
Seven Provinces 
Province Percentage of Specialists 
English Mathematics French History Chemistry Average 
B.C. N 1385 1234 549 899 247 
% Spec. 76 76 82 61 53 70 
Alta. N BS Ae de) 1450 589 ed 505 
% Spec. 66 51 63 65 25 5h 
Man. WN 948 650 456 567 307 
% Spec. 61 52 58 42 43 ea 
N.B. N 316 32k ise 232 56 
% Spec. 67 67 59 59 66 64 
N.S. N 590 bel 361 510 147 
% Spec. 67 67 62 61 49 61 
Pols f 110 104 63 fp 19 
% Spec. Ah, 48 36 34 31 39 
Newfld. N 81,6 ahs 439 634 16 
% Spec. 26 31 22 18 13 28 
Total teachers 5974 4858 2609 3250 1327 
% Spec. 58 56 55 49 Ad, 
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Extent of Specialization is a Function of the 
Province Rather Than the School Subject 


An examination of table 6 shows that there are some 
provinces where in most subjects there is a high degree 
of specialization and other provinces where very few 
teachers are employed as specialists. This ranges from 
British Columbia where an average for five subjects is 
70% of specialists teachers (by our definition) to 
Newfoundland where the average is only 28% for the same 
school subjects. The same variation is not found when 
school subjects are compared. A lower proportion of 
Chemistry and History teachers are employed as specialists 
as compared to those of the of the three subjects, but the 
difference between the most favoured subject and the one 
least specialized is only 14%. This is very small compared 
to the difference between B.C. and Newfoundland in the 


average proportion of specialized teachers which is 42%. 


If it is assumed that the most efficient use of a 
specialist teacher is full time in his specialty, it might 
be said that British Columbia is able to use a large 
number of its teachers to the optimum degree whereas 
some provinces are not able to achieve maximum benefit 


from the special qualifications of their teachers. 
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In any case it is plain that French teachers in 
any particular province are employed in as efficient or 
inefficient a manner as teachers of other subjects. If 
teachers are not used to their full potential in a province 


it is not French alone that suffers, but most subjects. 


A suggestion to raise the extent of specialization in 
French alone would probably not be kindly received by 
provincial authorities since the problem, where it exists, 
is one common to all subject areas. For provinces where 
specialization is at a low standard, one would imagine 
that tne only acceptable solution would be to improve the 
level of specialization in all important subjects including 
French. 


Index of Extent of Specialization - English Used 
as the Standard 


A table which summarizes the situation much more 
clearly than does table 6 presents the proportion of 
specialists in any subject as it compares with the per- 
centage of teachers employed as specialists among teachers 
of English in the same province. For example, 76% of 
teachers of English in British Columbia are specialists 
by our definition. If this is given a value of 100 then 


subjects where the extent of specialization is the same 
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as it is for English teachers will also be designated as 
100, a subject where specialization is less than that of 
English will receive a value less than 100 and one where 
specialization is more extensive than that for English 
teachers will receive a value greater than 100. The 


table follows: 


Table 7: Extent of Specialization - Teachers of Various Subjects 
Compared to Teachers of English (English equals 100) 
Seven Provinces 


Province Index of Extent of Specialization - English = 100 

% of English 
English Mathematics French History Chemistry Teachers 

Employed as 
Specialists 

B.C. 100 100 108 80 70 76 

Alta. 100 fai 95 98 38 66 

Man. 100 85 75 69 70 61 

N.B. 100 100 sis} 88 72 67 

n.S. 100 100 93 91 73 67 

P.E.I 100 109 82 77 70 Ab 


Nfld. LOO 119 85 69 165 26 
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Extent of Specialization Within Any One Province 
Does Not Vary A Great Deal from Subject to Subject 


French is not greatly discriminated against as a 
subject in any particular province in terms of utilization 
of teachers as specialists. If teachers of the basic 
subject of English concentrate on the teaching of their 
subject, so do French teachers; if the efforts of English 
teachers are spread around a number of subjects, French 
teachers in that province are required to disperse their 
teaching over a variety of subject areas. Provincial 


practice is reasonably uniform. 
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Summary 


We examined the subject load of teachers of French 
to see whether teachers qualified to teach the second 
language were employed mainly for this subject or whether 


they had to teach many other subjects as well. 


It was found that in some provinces a large proportion 
of French teachers are teaching French only, or at most one 
other subject; in other provinces there are very few French 


teachers who are able to concentrate on this subject. 


When French was compared to other subjects in the 
extent to which subject teachers specialize, it was found 
that the employment of teachers in one or two subjects 
which they are best qualified to teach is a thing that 
depends more on the province where they teach than 
the subject they teach. In some provinces, no matter what 
the subject was a large proportion of the teachers were 
more or less specialists. In other provinces, most teachers 


were really generalists- teaching many subjects. 


The conclusion was that although in many cases, 
French teachers were not mainly employed as French teachers, 


the situation was practically the same for teachers of other 


subjects in the same province. 
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CHAPTER 4 


ee 


How Well Trained are Teachers of French in Their Subject? 


Formal training in preparation for the job of teaching 
French is not generally available in teacher training 
institutions or universities in Canada. It is therefore 
difficult to judge the competency of a French teacher from 
his paper qualifications. He may have had no university 
training in French and yet be fluent in speaking and reading 
the language because he has been brought up in a French- 
speaking milieu. On the other hand, he may have studied 
French at university but concentrated on French Literature 
and Grammar and not had much experience in verbal communication 
in the second language. Despite its imprecision, we will use 
college or university training in French as an index of 
competency to teach it with the hope that it will give us 
some measure of the qualifications of teachers of French in 


terms of training. 


Each high school teacher in the seven provinces for 
which we have information was asked to indicate the number 
of college or university courses he had completed for each 
subject he taught. A teacher of French would check the 
number of such courses he had taken in French. Tables 8, 9 


and 10 show the number of teachers of French grouped 


KET AR 9 4 
oa en 


v 


“Sgooptue teil mi fons zi = Ets 969 it te bs mts 
a 2 oe P mG A es 
‘aah bee 


agidoausd to ob ont 101 tote teystq. gt, Sputhtend Lm 


quinn ters qanogsa <i olinl-ts¥s (ikerenga % 


. rely 
N. ; 

stom aig aL gi BOENSY, AL eer Tees WV Pet tor 

: ops 


neers A oe YVONs« res ton ve enbat ot nw 


eoipxevinit on ben sve. yam oH sholkne 9 é tebe. 1 
, 


Lt 9d, Jay DMs, donot cid gato 


tisudad nesd aad .ont apuscsd: agarytet add te 
wee Ysor By femens 1+ x0 wekitm ‘get haoge. = 


: A 70 badtetsnsonea did us lexsteiag ts dae 


‘ ~ Ws? 2 ‘O45 iy 
Ta ped RE PL i a PWITG ; 


Pet | ecdersy ans ioe is (5 oun bed tor Dae. % Booniis-1) brite» 


Ro iseaD-! 


osu. Disw aw ,sote lost o 2st iLqeed ‘nee ae wy? Of | 


: , ‘ ree ih en : Par i - 
93 5" (* Sth Leys Yd eases FO SRS : 
. a 
ie ag <4 
‘row +) gare sao wit débw te doess Od) yomedeqmes. = = 


» @ 
‘tilelo hd Tea iIweeem enge 
; 4 


» Bt teia sd te zara? 


, 4 .@ | . 
eo ae © 3 4 i bl >) Lome : 4BY "Wea i: 3% Mu 7 a ral ag: Ty Sal: : 
ar 
- ‘ D ; - 
~<odmuics oat oteothet of bese caw Qoteentelns Wier oe neta 
4 i aa 


ings tot bedelemoe Soa si pemnued yoleder ian te egaiins Br) 


| a3 
si¢ 7ibsto bicaw dears to vedosee A. -.sitguar oo 2nege 
- 


ae (dp o9497% ob nmedtag WSR sao Peatnos- ioe 46 fs 
~sdiwea oft vada’ OF 


26. 


according to the number of college or university courses 
they have taken in French. Table 8 gives this information 
for all teachers of French, talbe 9 deals only with those 

we have called specialists and table 10 shows the same break- 


down for non-specialists. 
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Table 8 


Numbers of College or University courses in French 


All Teachers of French 


No an- 

swer or 
PROVINCE None top 2 3 ordi 5c0n.68 over. OoTotal 
BRITISH N 38 81 103 74 253 5L9 
COLUMBIA |% 1 15 19 13 1.6 100 | 
ALBERTA N oS 160 179 ae 110 589 


MANITOBA |N a5 120 193" 1 39 62 456 | 
% 8 26 43 8 ay 100 
NEW 38 5k 38 152 
BRUNSWICK g 25 36 25 100 | 
| 
‘ 
NOVA 62 116 LOR 
SCOTIA 1, 32 28 
PRINCE N 15 25 16 3 L 63 
EDWARD % | 2h, LO 25 5 6 100 
ISLAND 
NEW- | N 130 Hed L439 
FOUNDLAND |% 30 55 100 


TOTAL 2609 
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Table 9 28. 


Number of College or University courses in French 


Teachers of French only or French + one Other Subject 


No an- 
Swer or 

PROVINCE beim peony. 101.24 35.070--d or 6 Over 6 total 
BRITISH N 25 5h 79 11 59 233 1.50 
COLUMBIA | % 6 2 18 13 52 100 
ALBERTA N 37 87 TS). hy 85 376 

fo 9 ae rane fi i 22 100 
MANITOBA | N 13 55 23 50 266 

% FR 20 Hae 18 100 
NEW N 3 14 3h 10 29 90 
BRUNSWICK} % Se res 38 iB 32 100 
NOVA N 32 61 68 20 15 226 
SCOTIA q Lé a7 30 9 20 100 
PRINCE N cu a 8 1 3 a4 
EDWARD % 22 26 5 h 13 100 
ISLAND 
NEW- N 10 53 L7 97 
FOUNDLAND | % 10 55 18 100 
TOTAL Al 1 AN 330 452 165 L5h $1526 

% 8 22 29 ital 30 100 
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29. 
Table 10 


Number of College or University courses in French 


Teachers of French plus 2 or more Subjects 


No an- 
sSwer or a men 
PROVINCE None Moy ake or or 6 over 6 Total 
BRITISH N 13 27 2h 15 20 99 
ALBERTA N 50 73 58 9 25 rahe! 
% 23 3h 27 h 12 100 
MANITOBA | N 2h 65 73 16 i 190 
q i3 34 39 8 6 100 
NEW N 5 24, 20 L 9 62 
BRUNSWICK| % 8 39 32 6 15 100 
NOVA N 30 55 33 9 L35 
SCOTIA q, 22 41 2h, 4 100 
PRINCE 
EDWARD N 10 19 2 I. L0 
ISLAND %, 25 48 5 2 100 
NEW-~ N).} 120 190 20 3 9 342 
FOUNDLAND| % 35 55 6 2. 3 100 
I 23 2 22 5 8 100 


ADs 


No Courses and No Response 


In reading and analysing tables 8 to 10, one must take 
account of a problem that arose when coding of the original 
questionnaires was done by the Dominion Bureau of Statistics. 
It was found that a number of people who indicated that they 
had taken no courses in French did not seem to be answering 
correctly. For example, teachers who probably had university 
degrees from institutions which required French were found to 
have filled in *O* for the number of courses in French they 
had completed. An effort was made to correct such obvious 
errors, but it was finally decided by the D.B.S. to combine 
the category of no courses with those which were not filled 
in at all. This means that we do not know how many teachers 
were teaching French who had not taken any college or 


university courses in the second language. 


Many Teachers Who Are Teaching French Do Not Have Much 
College or University Training in the Second Language 

It is clear from table § that many teachers who are 
employed in teaching French in High School grades do not have 
much higher academic training in the subject. Most of the 
teachers of French in Newfoundland have only two courses or 
less and no province has less than 15% in this category. 


The proportions would be higher still if we could know the 
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number of people who were teaching without any college or 
university training in French. It is true that only three 
out of ten of the total of French teachers can with 

certainty be said to be French specialists, but our 
pessimistic comment is still valid, with variations from 
province to province. The most highly trained people 

(5 or more courses) make up 30% of French teachers and again 
there is variation according to province. 60% of B.C. French 
teachers are in the top category compared to only 7% of 


French teachers in Newfoundland. 


Comparing the figures in tables 9 and 10 we find, of 
course, that those who do not specialize in teaching French 
(teachers with two or more subjects as well as French in their 
subject load) are much less well trained in the second 
language than those we have called specialists. There are 
five times as many specialists as generalists who have 
completed five or more courses in French and far fewer 
specialists than non-specialists who have only a minimum of 


training in the subject. 
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Provincial Variation in the Amount of Specialized Training 
Again it is found that there is a great deal of 
difference from province to province. This time it is in 
the amount of training in French done by teachers of this 
subject. Taking the proportion of highly trained teachers 
only, we see that people with five courses or more make up 
59% of B.C. French teachers compared to only 7% of Newfoundland 
teachers of French in the same category and 23% in Nova Scotia 
as can be seen in table 8. The same sort of variations show 
up in tables 9 and 10 as well, though one finds more people 
with a higher degree of training among what we have called 
specialists than in the group with the more diverse subject 


load. 


The Specialist Groups Only Will be Compared. 


It is unrealistic to present the data on university 
courses completed by all teachers of French as representing 
people who spend most of their time on this subject. A 
large number, in some provinces teach two or more other 
subjects as well as French. These almost certainly do not 
spend a specialist's portion of time on the second language. 
Information for such teachers will be presented as it was 


in table 9, but will be discussed only briefly. 
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Most of the analysis in this study will concern 
specialist teachers of French. For comparative purposes, 
teachers of other subjects are grouped in a manner similar 
to that in tables 8 to 10 and data from them will be presented 
in the Appendix A. However, what we have called specialists 


will be our main concern. 


A Minimum Standard of University Training in French 


For purposes of comparison (provincial comparisons and 
comparison of the status of teachers in various subject areas) 
we have arbitrarily set three college or university courses 
as a minimum level of training for teaching a particular 
subject in high school. Following is a table showing the 
proportion of French specialist teachers who have attained this 
standard in various provinces as compared to specialists in 
other subjects. The percentages for French specialists are 
taken from table 9 and those for other subjects from tables 


in Appendix A. 


French Specialists Are Reasonably Well Trained in Four Provinces 


Over 80% of British Columbia French specialists have 
completed three or more college or university courses in 
French. Similarly high proportions are found in Alberta - 76%, 


Manitoba = 74% and New Brunswick - 81%. In the most easterly 
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provinces of Canada for which we have data the teachers are 
not as well prepared for their specialty by our arbitrary 
standard. 


The Employment of Reasonably Qualified Specialist Teachers 
is More Closely Related to Provincial Practice than it is 


to the Subject that is being Taught 

We found that certain provinces utilized their teachers 
more efficiently than others in terms of a small subject load 
for which the teachers might be most suited. A similar 
provincial difference exists in the matter of teachers with 
reasonable specialist training. Some provinces have a high 
proportion of better qualified teachers than others when 
judged by our standard of three college or university courses 
or more. We will see that this is true for French and for 
other subjects. This finding is illustrated by again using 
the school subject of English as a standard. Table ll gives 
the actual proportions of specialist teachers of various 
subjects who have three or more courses in their specialty. 
Table 12 converts these percentages in terms of English = 100, 
for any particular province. For example in B.C. there are 
87% of English specialists who have three or more courses 
in English. In the same province, only 82% of French 
Specialists are as well trained in French. Therefore in 


table 12 French has an index lower than 100. It is calculated 
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by taking Ee? to give 94. A similar calculation is made 
= 

for each other subject and for each province using as the 

standard the percentage for English in that province. 


Tables 11 and 12 follow: 
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TABLE 11 


Specialists (Teachers teaching one or two subjects) 
Who Have Had Three or More College or University 
Courses in the Subject They Are Teaching - Seven 
Provinces 


Specialists with Three Courses or More 


Province English Mathematics French History Chemistry 
BIC! N 1051 934 450 528 133 
% 87 fait 82 91 89 
Alta. N 1129 738 374 239 136 
% 67 60 76 vee 60 
Man . N 557 341 266 227 133 
Io Ve 63 74, 82 85 
N.B. N 206 218 90 133 37 
q 76 Aly 81 66 65 
N.S. N 395 349 226 312 73 
Io nS LO 59 69 70 
Bebe. N 47 50 23 23 6 
Io as 10 52 74 83 
Newf. N 221 176 97 112 20 
Io 59 28 35 68 35 
Total N 3606 2806 1526 1574 538 
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TABLE 12 


Proportion of Reasonably Qualified Specialist 
Teachers of Various High School Subjects - 
Converted in Terms of An Index which Sets Teachers 
of English - 100 


Index of Proportion of Reasonably Qualified Teachers 


! 


Actual 
Proportion 
Mathe- English 

Province English matics French History Chemistry Teachers 
Bus 100 82 94 105 102 87 
Alberta LOO 90 1i3 112 90 67 
Manitoba LOO 82 96 106 110 ‘ii 
N.B. 100 58 107 87 86 76 
feos 100 aa 719 02 93 ie, 
a LOO 18 95 Loo: Lon 8) 
Nfld. 100 47 Ie, ats ay 59 


Employment of Reasonably Qualified Teachers to Give Special 


Courses Follows the Provincial Pattern 


It can be seen that in most cases the policy for English 
as a basic subject may be taken as representative of a 
provincial pattern. Where there is a high proportion of 
reasonably well trained subject specialists in English, the 
same is true for other subjects. When English is given a 
lower status in this sense, the policy in regard to other 


subjects seems to follow suit. There are some exceptions to 
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this rule, but these may perhaps be explained by individual 
circumstances. In any case, it is clear that French is not 
seriously discriminated against from this point of view - 


except perhaps in Newfoundland. 
Utilization of Teachers of French at Various Grade Levels 


In the present survey each teacher was asked to indicate 
the grade or grades he was teaching. This information was 
arranged to group teachers into three classes. 

Lo Teachers who taught in the senior grades only - 
| junior matriculation or higher. 


a Teachers who taught in junior high school grades 
only (not including the junior matriculation year). 


=. Teachers who taught at both levels. 


An examination of the numbers of French teachers in each 
category shows that there are very few teaching senior grades 
only. The bulk are teaching at the junior level or doing work 


at both levels. 
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TABLE 13 


Distribution of French Teachers According to 
the Grade Level at Which They Teach 


Grade Level Taught 


Senior Junior Junior and 

Province . Grades Grades Sen. Grades Total 

N 0 N G N 0 N 0 
B.C. 16 3 370 67 163 30 5LO 100 
Alta. 72 13 236 ae) 274 47 589 LOO 
Man. 90 20 L74 38 192 42 456 100 
N.B. L3 9 LO4 68 3 y he hohe 100 
N.S. 52 i oaks a2 96 27 361 100 
Piel. LO 16 47 T2 6 10 63 100 
Nfld. 31 (/ 261 59 147 Bo 4,39 100 
Total 291 11 1405 5k 913 Joey erou? 100 


Are Specialists and Better Qualified Teachers Distributed 
Equitably Among the Three Grade Levels? 

In most provinces over half the available French teachers 
are employed in the junior grades only and most of the others 
have a load of students at both upper and lower grade levels. 
Two questions that come to mind are whether a disproportionate 
number of better teachers is employed in any one category or 
whether preferred treatment in terms of specialists is given 
to one or another grouping. If either situation exists, it 
might be suggested that a re-arrangement of teachers according 
to level could result in a more adequate use of the available 
teachers. In order to examine these questions we have produced 


a table for each grade level showing: 
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te its share of specialists in each province. This is 


calculated, for example, in table 13 (Junior Grades) - 


province of B.C. by taking the number of French specialists 
the total of French specialists 


in Junior grades i.e. a making the share of French 
anes grades 


specialists for the junior grades 66%. 


Rs its share of teachers with more training. For the 


junior level in British Columbia this is calculated by taking 


the number of French specialists with. 3 or more courses in 


the total of 3 or more French teachers in B.C. 
junior grades i.e. 20% making the share of better trained 
430 


French teachers for the junior grades in B.C. 61% 


Comparing the above two examples with the figures in Table 12 
we find the following to be the situation of French in the 


junior grades in B.C.: 


Share of all teachers 67% 
Share of specialists 66 
Share of better trained 61 


The comparison indicates the share of specialists and share 
of better trained teachers is slightly less than you might 
expect from knowledge of the share of B.C. French teachers 
involved in teaching junior grades only. The following three 
tables summarize this kind of comparison for each province: 
Table 13 Teachers of Junior Grades only 
Table 14 Teachers of Senior Grades only 


Table 15 Teachers of Junior and Senior Grades 
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Table 13a 


Teachers of French Teaching in Junior H.S. Grades Only 


Share of Specialists-(French only or French plus one other subject) 
Share of Teachers with Three or More University Courses in French 


All French Teachers Teachers of Jun. Grades only 
N Specia- Three N Specialists Three 
lists Courses Courses 

British O 4,30 @ 298 26 
Columbia 

% Share of B.C. Teachers 67 66 61 
Alberta 8 7h 2 236 138 112 

% Share of Alta. Teachers LO 37 33 
Manitoba 456 266 299 if 95 83 

% Share of Man. Teachers 38 36 28 
New 152 0 104 104 g oe 
Brunswick 

% Share of N.B. Teachers 68 64 59 
Nova 61 226 184 21 115 8 
Scotia 

% Share of N.S. Teachers 59 51 47 
Prince 6 2 2 1 12 
Edward 
Island % Share of P.E.I. Teachers _75 oi 52 
New 66 261 26 
foundland 

% Share of Nfld. Teachers 59 Lh 39 
Total 2609 1526 1448 1405 760 64,5 

% Share of all French ‘| BD, 50 Ds 
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Table 14 
Teachers of French-Teaching in Senior H.S. Grades Only 


Share of Specialists-(French only or French plus one 
other subject) 


Share of Teachers with Three or More 
University Courses in French 


All French Teachers Teachers of Senior Grades Onl 
N Specia- Three N Specialists Three 
lists Courses Courses 

British L 0 4.30 16 ue 1 
Columbia 

% Share of B.C. Teachers 3 3 3 
Alberta 589 374 342 79 56 59 

% Share of Alta. Teachers Fe 1 1 
Manitoba 456 266 299 90 62 re 

% Share of Man. Teachers 20 23 26 
New 152 O 104 1 6 
Brunswick 

% Share of N.B. Teachers 9 fi 9 
Nova 61 226 18 2 6 
Scotia 

% Share of N.S. Teachers 1 Fi 20 
Prince 6 2 2 10 
Edward 
Island % Share of P.E.I. Teachers _16 22 30 
Newe 439 97 66 ~ 3d. He & g 
foundland 

% Share of Nfld. Teachers 7 A 12 
Totals 2609 1526 1448 291 186 211 


% Share of all Teachers 11. 12 15 


: 


_— 


yinO eobsid elu <osmue aie 
eno cul sa 0 ve et mths ven 


(soepdve 16 


O BebaxD svotes® to etandonsT 


 pett#T edallaiasge ee iT iptoe a ie Se ' 
ott Se ae 


RB RS 62 
Sn + Seema. | evedtonet Besa ‘is otptib e 
a a: Sw 208 B88. ee dotineM 
_ 3h ER Ce Soto et he heel 


Poh Ea enne, LeTee.” een 


2 a es. en exodgaeT »8.0 to onsde & 
he | a i. ase ae” eval 
a) a Ce | na? Gib De sate: > woe ; ’ 
a £5 és a. aon 
Ee a eanaameaea atsdoseT T.3c4 40 esade x ‘ fee 7 _ 
ee a see. sstcao 
an ) eo me es eT 

Lis aet ies Biol aser-. 90ds 

er $i re eteineet Life to eset & 


43. 


Table 15 
Teachers of French-Teaching in Junior and Senior H.S. Grades 


Share of Specialists-(French only or French plus one 
other subject) 


Share of Teachers With Three or More 
University Courses in French 


All French Teachers Teachers of Junior and 
Senior Grades 


N Specia- Three N Specialists Three 
lists Courses Courses 

British 549 450 4.30 163 139 151 
Columbia ) . 

% Share of B.C. Teachers 30 31 35 
Alberta 8 ! 2 a7 uy | 180 mas ys 

% Share of Alta. Teachers _47 48 50 
Manitoba 456 266 299 192 109 139 

% Share of Man. Teachers he Re Ll 16 
New 152 0 10 26 
Brunswick 

% Share of N.B. Teachers 23 | 29 Ramtec Se. 
Nova 61 226 18 6 _ 78 ES 61 
Scotia 

% Share of N.S. Teachers 27 35 33 
Prince 63 Me; 23 6 5 | A 
Edward 
Island % Share of P.E.I. Teachers _10 22 17 
New+ 439 97 66 147 43 32 
foundland 

% Share of Nfld. Teachers 33 [ Lb 48 
Total 2609 1526 1448 913 580 592 


% Share of all Teachers 35 38 41 
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Teachers of Junior Grades Only Have Less than their Share 

of Specialists and More Highly Trained French Teachers 
Tables 13 to 15 show the following situation with 

respect to the distribution of specialists and more highly 


trained teachers among the various grade levels. 


Share of Specialists 


In almost every province teachers at the senior level 
only or those having a mixed teaching load have their 
expected share of specialists or more. Teachers at the 
junior level only are consistently under-represented in terms 
of specialist teachers although the difference from what one 
might expect is often small. 

Share of Teachers with Three or More College or University 
Courses in French 

In every province teachers at the senior level only 
or those having a mixed teaching load have their expected 
share of better trained teachers or more. Teachers at the 
junior level only are consistently under-represented in terms 
of better trained teachers. This ranges from a deficit of 
only 5% in New Brunswick to one of 20% in Newfoundland and 


higher than that for P.E.I. 
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Re-Arrangement of Teachers at Various Levels? 


Although there is a consistent handicap in terms of 
optimum use of teachers among those who teach junior grades 
only, it is not likely that any kind of re-arrangement 
could basically improve the situation. However, it might 


be something that could be kept in mind. 


Teachers of Junior Grades Only - An Inferior Group 


Our findings in terms of the share of specialists and 
better trained teachers for French teachers seems to apply 
to other subjects for which we have information. In English, 
Mathematics, History and Chemistry the same situation is 


found as illustrated in Tables 16 and 17 below: 


In Appendix D we have provided tables similar to 13 to 
15 for the subjects mentioned above. From these we have 
calculated the proportion of the expected share of specialists 
and better trained teachers for each group of teachers of 
junior grades only. Table 16 was calculated by taking the 
Actual Share of Specialists for each province 
Expected Share of Specialists 
as it applies to each subject. For example, in B.C. French 


teachers in junior grades show the following (table 13): 


Actual Share of Specialists - 66% = 99 
Expected Share of Specialists 67% 
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Table 17 was calculated in a similar way using e.g. for B.C. 
French teachers in junior grades (table 13): 


Actual Share of Better Trained Teachers 61% - .91 


ee ae eer nw 


Expected Share of Better Trained Teachers - 67% 


Almost without exception, the index as calculated above has 
a value of less than 1 or less than 100 as shown on the 
tables. Again, French does not show up differently than 


other subjects. In this case, it often shows up better. 


Table 16 
Proportion of Expected Share of Specialists 
Teachers of Junior Grades Only - 
(Calculations explained above) 


Proportion of Share of Specialists 


Province English Maths French History Chemistry 
BsGu oS eae 99 93 78 
Alta. 91 94 83 86 68 
Man. 8&9 88 o> 76 60 
N68: 91 89 94 90 67 
Nao. &9 a 86 88 100 
Po Sie te 99 76 58 O 


Nfld. 92 82 fF 83 38 


a) - 4 


= 


ot ae Soins ve wndiods: pad ee 
ait ib Gs 


ACL aldea): ebay Yotnat aes 7? 2 


sony donne’ 
a ‘ v a) roa 7 
a _ bats KS 298% 15 ol pete ho A 
ree lk a4 pt ' ‘| , — 


rer Pele 


gait evods beseinoles as sepa Pe nossa tioittin, 3 

vig no nwolfe ex COL nade wap. co of est ee9t: ids ere ee 2 3°. 
| a . 
| aeis yldaeis? hb: qu works son ae ob sora ee potted | 


eadted. qa ewode: nite - beg aint al shoot Seiad 


i a 
; > “ae 


| | as mart 
ale cieinage te Stece pedooged ” LB sit ; eo | | 
- ylnO weber) tol. Ta fai . 
(eveds bemtslqxe sive ba feet 


vietletseq® to etade Ie doesn 
Vitel  yiorets donot eidak - tet S408 sonkvest 


chy ER a re i. ie eee 
30 cB ee ag i oust = 
3 ay “80 4B ee 
{3 a ie 8 me | 
1 4 ae as) ies RES 
a ae vy feo . 
a og san” 


47. 


Table 17 
Proportion of Expected Share of Better Trained 
Teachers - Teachers of Junior Grades Only 
(Calculations explained above) 


Proportion of Share of Better Trained Teachers 


Province: English Maths French History Chemistry 
B.C. a9 96 91 a3 8h 
Alta. 76 74 83 86 68 
Man. 80 79 74 78 80 
Eee. 73 85 87 83 105 
N.S. 89 60 80 88 42 
P.E.1. 64 62 69 ye: 0 
Nfld. 82 fos 66 yp 65 


Are There Many Teachers Qualified to Teach French 
Who Are Teaching Other Subjects? 

A question that arises when one is thinking of ways to 
expand and improve the teaching of French is, “Are there 
many teachers reasonably qualified to teach French who are 


teaching other subjects?" 


This may be a useless question because even if there 
are such teachers, the fact that they are doing other things 
suggests that they may prefer to earn subjects other than 
French. Another problem in presenting statistics of this 
kind (which we are going to present in any case) is that an 
undetermined number of the teachers who answered the D.B.S. 
questionnaires are working as administrators rather than 


teachers. 
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To find the number of potential teachers of French 
among teachers of other subjects, we grouped all High 
School teachers according to the number of courses they claimed 
to have completed in French. This is presented in table 18 


below. It includes teachers of French. 


f . : “4 


“i ‘to eer ee ‘ond 
‘ial its bequorg ew etseidue nits ie pee. 
‘Oo Yedst epatioy ty vedi ait oF, grtbysoos pit iad 
8 eldad ai hevnanety ai ein’ onset ak hevadqmes sve OF 7 


7 _— ‘OT 


sone to Zrestosat apbutomt 4t swoled 


= 


49. 


Table 18 
Number of University or College Courses in French 
All High School Teachers - Seven Provinces 
None One Three Five 
or no or or of 
Province Answer Two Four pix Over 6 Total 
B.G. N » 3,290 1,547 305 LO4 304 2990 
fr 59 28 6 2 5 100 
Adteneidhd 3898 774 327 67 1a we 5 ROL 
yh 75 15 6 1 3 100 
Manes (GN pdydhd ‘e Ei 58 85 2,654 
qe oe 29 13 2 3 100 
N.B. N 315 423 126 ral 42 925 
fh 34 46 14 2 4 100 
N.S.* N 827 961 322 18 85 25.243 
yh 37 43 Ly 2 l 100 
PEt iN 78 134 28 5 5 250 
% 31. 5h led 2 2 100 
Nfld. N 661 559 90 16 20 eg SHO 
fh 49 2 7 ‘3 E 100 
Total N 10,482 S57 Eyooo 319 676 18,169 
% 58 28 8 : 4 100 


* N.B. Teachers who teach in schools where French is the 
language of instruction are excluded from New 
Brunswick figures. 
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How Many Potential Teachers of French are There Among 
Teachers of Other High School Subjects? 

If we set three college or university courses in 
French as reasonable preparation for the teaching of French 
in High school we can arrive at an estimate of the number 
of people presently teaching other subjects who could be 
added to the corps of French teachers. Again it must be 
emphasized that this is an artificial exercise in that often 
the subjects taught are a matter of preference and that some 
potential French teachers are out of teaching entirely and in 


administration. 
Calculating the Number of Potential French Teachers 


If we subtract the number of teachers with three or 
more French course who are presently engaged in teaching 
French from the number of all teachers who have an equivalent 
academic background in the second language, we arrive at 
the number of potential French teachers. This is done in 


table 19. 
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Table 19 


Potential French Teachers - Teachers Who Have 
Completed Three or More College or University 
Courses in French but are Not Presently Teaching 
French - Seven Provinces 


Teachers with 3 or More French Courses 


ATIC 8: French Difference (Potential 
Province Teachers Teachers Teachers of French) 
Bo, paige 430 283 
Alta. 529 3h 187 
Man. 480 299 Let 
NL5. 189 106 83 
ee 45 183 Zia 
Pia 38 he 15 
Nfld. 126 66 60 
TOLaL 2530 L449 1081 


Expansion of Corps of French Teachers from Teachers of 
Other Subjects Theoretically Possible 

Quite a large increase in the number of teachers teaching 
French is theoretically possible from the present fund of 
teachers of other subjects. These new teachers would have 
better paper qualifications than many of the teachers presently 
involved in this work. In the case of Nova Scotia, there are 
more teachers with the qualifications we have set not teaching 
French than there are among those presently teaching the 


second language. The theoretical percentage increase in the 
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French staff of each province is shown in table 20. This 
is arrived at by showing the number of potential French 
teachers as a percentage of all teachers presently teaching 


French. 


Table 20 


Potential Increase in French Teaching Staffs 
Seven Provinces 


Number of Potential French Teachers 


Number of Teachers Teaching French 


Province Present French Potential French % Increase 
Teachers Teachers Possible 
BsGs 549 283 52 
Alta. 589 187 32 
Man. 456 181 40 
N.B. L52 83 > 
N.S. 361 272 ye 
| ao 63 15 24 
Nfld. 439 60 14 | 


Total 2609 1081 Al 
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Substantial Increase Theoretically Possible Within 
Most Provinces 

An examination of table 20 indicates that a substantial* 
increase in the number of French teachers could theoretically 
be achieved in many provinces without recruiting teachers 
from other provinces. An improvement of the quality might 
also be accomplished, at least in terms of academic 
preparation for the specialty. The province in the best 
position to accomplish such an improvement is Nova Scotia, 
which could expand to a measure of 75% from its own resources. 
Newfoundland could only find 14% more reasonably qualified 


French teachers from its present teaching corps. 
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Summary 


We examined the extent to which teachers of French 
have received specialized training in their subject. 
The measure used was the number of college or university 
courses completed in French, though this does not always 


reflect the quality of the teacher. 


We found that there is a great variety in the amount 
of training received by French teachers, about one third 
in the seven provinces included in the study having 
completed two peuieen or less in the Phe erga oy and 


thirty per-cent with five or more courses to their credit. 


When we looked at teachers who more or less specialized 
in French the situation was better, with over 40% in the 


higher category. 


Great differences in the proportion of better trained 
teachers was found from province to province, with some 
provinces having a very high proportion of reasonably 
trained French teachers, especially in the case of spe- 
cialists. Other provinces were less favoured in this 


respect. 


When data on training was examined for teachers of 
other subjects, it was found that the dominant patterns 
are provincial. In a province, where there was a high 
proportion of reasonably trained teachers of French, other 


subjects were similarly fortunate. In a province where 
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a large proportion of teachers were employed with less 
training, all subjects were more or less equally 


deprived. 


We tried to pin-point the weakest point in terms 
of reasonably trained teachers according to the grade 
level, It was found that teachers who taught exclusively 
in the junior grades had somewhat less than their share 


of teachers with a reasonable amount of training. 


Looking for people qualified to teach French among 
teachers of other subjects, we found that there were 
quite a few teachers who had a reasonable amount of 
training in French in terms of college and university 
courses completed, who were not involved in teaching this 
subject. Many of these have certainly chosen not to teach 
the second language. However, in theory, there is a fund 
of reasonably qualified people who might be called upon 


to increase the number of French teachers. 
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CHAPTER 5 


General Academic Level Attained by French Teachers 


It has been the expressed aim of many teachers?’ organi- 
zations and departments of education to raise the requirements 
for entry into the teaching profession to include a university 
degree. This ideal has not been achieved as yet, even at the 
high school level, in the provinces for which we have infor- 
mation. There are still large numbers of teachers with less 
than a university degree teaching high school grades. This 
is true for people teaching French as well as for those 


teaching other subjects. 


Tables 21 to 23 give in reasonable detail the distribution 
of teachers of French according to the number of years of 
education they have had after junior matriculation. The 
titles use the wording of the D.B.S. questionnaires. It is 
possible that in some provinces a university year in a field 
not directly related to school subjects might not be recognized. 
In other provinces a teacher might be given credit in terms 
of pay for a year which he had not actually completed. 

Roughly, however, it represents post-junior high school studies. 
As with the breakdown of teachers according to their specialist 
training the three tables treat separately: 

Table 21 all teachers of French 

Table 22 specialist teachers 


Table 23 non-specialist teachers. 
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Table 21 


Years of Education Paid - After Junior High School 


All Teachers of French 


No 1-3 rf 5 Over 5. 
PROVINCE Answer None _years ears ears years ,Total 
BRITISH y i a a ie oe 549 
COLUMBIA % 100 


ALBERTA 116 72 226! 1L9 589 
20 Re. 38 25 100 
MANITOBA 93 5h 151 | 139 456 
20 12 33 31 100 
NEW | 1.0 51 1,0 17 152 
BRUNSWICK | % 26 30 26 al 100 
NOVA 88 36 197 Bi 361 
SCOTIA 2h 10 49 12 100 
PRINCE 33 63 
EDWARD 52 100 
ISLAND 
NEW- 78 246 7h 30 439 
FOUNDLAND | 3 | 18 56 17 7 100 
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Table 22 


58. 
Years of Education Paid - After Junior High School 
Teachers of detbostseg French + 1 Other Subject 
1-3 4 2 Over 5 


PROVINCE ears ears ears years Total 

BRITISH | 110 4.50 

COLUMBIA | . 2k 100 

ALBERTA | LOG: ST is 
27 100 

MANITOBA | S86) 2266 
33 100 

NEW Past 7 90 

BRUNSWICK 8 

NOVA 

SCOTIA 

PRINCE 

EDWARD 

ISLAND 

NEW-~ 

FOUNDLAND 

TOTAL 


D9 6 
Table 23 


Years of Education Paid ~ After Junior High School 


Teachers of French + 2 or More Subjects 


No LeBow ib 5 Over 5 

PROVINCE  _—_—iAnswer _None Total 
BRITISH | N | 99 
COLUMBIA| 4% 100 
ALBERTA N 215 

q 100 
MANITOBA| N 190 

q 100 
NEW N 62 
BRUNSWICK % 100 
NOVA N 135 
SCOTIA I 100 
PRINCE | | 
EDWARD N LO 
ISLAND I 100 
NEW~ 342 
FOUNDLANI 100 
TOTAL 2h 80 1 400 } 146 280 153 |1083 
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Many Teachers of French in High School Grades Do Not Have 
University Degrees 


Table 21 does not actually show the percentage of teachers 
with university degrees, but if it is assumed that a degree 
is not usually obtained with three years or less of education 
after junior high school, we must conclude that most of the 
35% of teachers in that class do not have degrees. The 
Situation is somewhat better for specialists than non-spe- 
Cialists. Three-quarters of the people we have called 
specialists probably have a bachelor’s degree or higher 
compared to less than sixty per cent of those teachers des- 


eribed in table 23. 


Teachers with higher degrees are probably included among 
the 11% of teachers with over 5 years of education paid, 
although not all people in this category have actually com- 
pleted a Master’s degree or PhD. People in the highest 
educational category are not disproportionally distributed 
among specialists and non-specialists if one compares the 
figures in tables 22 and 23. 


Provincial Differences Exist in the Employment of French 


cheys With Varying Amounts of Post-Secondary Training. 


Looking at table 21, we see that in most provinces, no 
teachers are employed to teach French if they have only junior 


matriculation, However 18% were hired with no post-secondary 
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training in Newfoundland and small numbers in two other 
provinces. There are important provincial differences 

also in the highest category in table 21. One quarter or 
more of French teachers from each of the western provinces 
have more than five years of education after junior matric- 
ulation, while 12% or less are well educated in the Atlantic 


provinces. 


Again, in comparing the figures in tables 22 and 23, we 
find that teachers employed as specialists have fewer people 
in the categories of teachers with a minimal amount of poste 
secondary training in any province that is examined and more 
people who are better educated. 


iS ecialists with Five Years or More of Education after Junior 
High School « 


As before we will look more closely at what we have 
called specialist teachers. Setting five years or more years 
of education after junior matriculation as a reasonable level 
of post-secondary training we find great differences from 
province to province. From table 22 for French teachers and 
similar tables in Appendix B we get the following picture 
for specialist teachers of French and four other subjects 


in table 24. 
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Table 24 Specialists (Teachers Teaching One or Two Subjects) 
Who Have Had Five or More Years of Education after 


Junior Matriculation <- 


Five Subjects = Seven Provinces. 


Percent of Teachers with Five Years or More After Junior 


Matriculation. 


Province English Maths 
B ey N 1052 934 
% 82 82 
Alta. N 1168 738 
% 64 a8 
Man. N 578 341 
% 66 40 
Bich: N 210 218 
Io AL og 
io N 395 349 
% 69 69 
Pals N Lg 50 
Io 25 28 
Newf . N 221 176 
% 29 26 


Total N 3672 2806 
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Education Level Attained by French Teachers in Any Province 
Does Not Differ Very Much From the Level Achieved sy Teachers 
of Other Subjects _ 


If we take five or more years of education after junior 
matriculation as a reasonable standard of education, we find 
that the proportion of specialist teachers who attain this 
standard does not vary as much from subject to subject in 


any one province as it does from province to province. 


An examination of tables 24 and 25 shows that in proe 
vinces where teachers are very well educated, this is true 
no matter what subject is taught. In others, where teachers 
are employed with lesser standards, the standard is low for 
most subjects. Table 24 shows the actual percentages of 
specialist teachers who have attained the level we have 
set. Table 25 converts the percentages in terms of 


English = 100. 
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Table 25 


Province 


B.G. 
Alta. 
Man. 
WB. 
N.S. 
| a 
Mfld. 
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Proportion of Specialists (Teachers teaching one 
or two subjects) Who Have Had Five or More Years 
of Education after Junior Matriculation. 
Percentages — in table 24 are converted in terms 
of English = 100. 


Actual % 
English 
English Maths French History Chemistry Teachers 


100 98 95 109 115 82 
100 114 111 127 142 | 64 
100 112 Shela 111 133 — 66 
100 90 88 102 159 41 
100 101 86 107 119 69 
100 116 156 168 264 25 
100 59 83 110 207 29 


N.B. The method of converting percentages is similar to that 
used for table 12. 


Teachers of French are as Well Educated as Teachers of Gther 


Subjects in the Same Province 


When the educational level attained by teachers of French 


is compared in each province with the standard of teachers 


of English as above, it is clear that with certain exceptions 


French teachers are about as well educated as teachers of 


other subjects. 
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Summary 


The general academic level of French teachers was 
examined in terms of post-secondary education ee 
It was found that there is still a large proportion of 
teachers of French which is involved in high school | 
teaching without having graduated with a university 
degree. This is less true for what we have called 
French specialists than it is for people teaching many 


subjects. 


There are great provincial differences in success 
in recruiting French teachers who have attained a 


resonable academic level. 


However, when a comparison is made of he proportions 
of teachers with better general qualifications from subject 
to subject, it is found that within each province the dif- 
ferences are not too great. Some provinces have a large 
proportion of better educated teachers than others, no 


matter what subject is looked at. 


The conclusion is that the problem for any particular 
province is not that of raising the academic level of 
teachers of French alone, but that of teachers of all 


subjects. 
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CHAPTER 6 


Years of Experience Teaching French in High School Grades 


Data on years of experience in teaching French was 
collected as another measure of the competence of a teacher 
of this subject. Theoretically an incompetent teacher will 
not be kept on his job for very many years. As well, 
competence should be expected toimprove with experience, 


though this is not always the case. 


However, it was found that the distribution of teachers 
of French, and indeed, of other subjects by years of 
experience does not vary greatly from province to province 
anc so the information was used in another way - as an index 
of the stability of French or other subjects in terms of 


teaching staff. 


Tables 26 to 28 present teachers of French distributed 
according to the number of years of experience they have had 
teaching the subject in high school grades. As usual the 


information is presented separately for: 


Table 26 all teachers of French 
Table 27 specialist teachers 


Table 28 non specialist teachers 
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Years of Experience ~ Teaching French in High School Grades 


PROVINCE 
BRITISH 
COLUMBIA 


ALBERTA 


MANITOBA 


NEW 
BRUNSWICK 


NOVA 
SCOTIA 


RT Se Taam Ba eT A ne 
{ 


PRINCE 
EDWARD 
ISLAND 


NEW~ 
FOUNDLAND 


TOTAL 


| 
| 
| 


| 


All Teachers of French 


6 20 


No Le5 6-10 Over 10 
Answer None. years ears years Total 
2 aS 3 “ee 549 
5 i 100 
13 40 ef 100 
25 180 96 82 456 
6 39 Pa 18 100 
LO 65 26 26 Lise 
*] 4,3 Li 17 100 
9 142 64 361 
Za 39 18 100 
8 25 LZ 15 63 
13 | 39 19 a 100 
78 | L774 Al oT 439 
18 LO 9 43 100 
234 so 


100 


Table 27 68. 
Years of Experience - Teaching French in High School Grades 


Teachers of French only + French and one other subject 


No 1-5 6=10 Over 10 


PROVINCE years years years Total 
BRITISH 189 Ae aa We 150 
COLUMBIA 42 7 100 
ALBERTA 156 63 69 374 
2 a7 18 100 
MANITOBA 266 
100 
NEW | 90 
BRUNSWICK | 100 
NOVA 226 
SCOTIA 100 
PRINCE 
EDWARD 23 
TSLAND 100 
NEW- | 97 
FOUNDLAND | 100 
TOTAL 1526 
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Table 28 69. 


Years of Experience - Teaching French in High School Grades 


Teachers ef French and Two or More Subjects 


No 1-5 6-10 Over 10 

PROVINGE _._Answer None years years years Total 
BRITISH T 10 13 Lh 14 is 99 
COLUMBIA 4% 10 13 45 14 18 100 
ALBERTA 4 36 22 83 38 36 215 

b 17 10 38 18 Ly 100 
MANITOBA T i 38 69 LO 29 190 

% 8 20 36 rat 15 100 
NEW T 6 ie: 27 9 8 62 
BRUNSWICK 4% LO. os 19 Ak 14 13 100 
NOVA rT 4 19 55 is 39 135 
SCOTIA Io 3 14 LL 13 29 100 
PRINGE 
EDWARD T 5 2 1 1¢ 7 LO 
FSLAND % 12 5 LO 25 18 100 
NEW- = 69 68 133 34 38 342 
FOUNDLAND % 20 ae 39 10 11 100 
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TOTAL Lhd L74 427 163 175 1083 


% 13 16 4,0 L5 16 100 
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Not Much Variation from Province to Province 


Although we have found that there is a great deal of 
variation between provinceg in the distribution of teachers 
according to degree of specialization, specialized training 
and general academic level, the same is not true for amount 
of experience. In almost every province the proportions 
are about the same: 15% with no experience, 40% with 1 to 
5 years, 26% with 6 to 19 years and 20% over 10. Table 26 


gives this picture. 
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Over Half the French Teachers in each Province except P.E.I. 
Have Five Years of Experience or Less. 


When one examines table 26, it is found that half the 

teachers or more have five years of experience or less in 

every province except P.E.I. where there are somewhat less. 

This is true for specialists and non-specialists, with only 

one more exception. Among nonespecialists in Alberta, there 

are 48% in this category. Table 29 illustrates this: 

Table 29 Percentage of Teachers of French Who Have Had Five 
Years or Less Experience Teaching their Subject in 
High School Grades - Percentages from tables 26 to 28. 


% of Teachers with 5 Years or Less 
Experience Teaching French in High School Grades 


Province 11 Teachers Specialists Non-Specialists 
B.C. D3 D1 58 
Alta. 52 55 48 
Man. oe: ey) 56 
N.B. 59 wed 63 
N.S. ah, D4, sae 
Pi Bel. Ak 43 45 
Nfld. 60 64, She, 


Large Number of New Teachers of French 


The figures in table 29 indicate dramatically the high 
proportion of comparatively new teachers of high school 
French in every province. In away, then, it could be used 


as an index of the stability of the teacher force. It is 
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known that there is quite a large turnover in teaching 
generally and so, our finding may be only a confirmation 
of this in the case of French teachers. However, it might 
also be a measure of recent expansion in this subject area. 
The relatively high figure for new teachers among the 
French specialists in the province of Newfoundland may be 
ai indication of a policy of greater emphasis given to the 
teaching of French in that province in recent years. 


A Large Turnover May Mean that There is a Fund of Experienced 
Teachers of French | 


An idea that comes to mind when examining the large 
turnover among French teachers is that this might be put 
to advantage in any effort at expansion of this area. If 
the teachers who continually leave are to some extent 
competent people, it indicates the existence of a fund of 


people who might be incuced to return to the job of teaching 


In appendix © will be found details of the distribution 
of teachers of subjects other than French according to the 
years of experience they have had in teaching their own 
subject. They are similar to tables 26 to 28 for French 
teachers. An examination of these shows that the propor= 


tions in each category is not very much different from that 
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found for teachers of French. Table 30 will present a 
summary of the proportions of relatively new teachers among 
specialist teachers in five subjects including French. 
Specialist teachers are compared as these are the ones 

most likely to be spending a large proportion of their 

time on one subject. 

Table 30 Percentage of Specialists (teachers of one or two 

subjects) Who Have Five Years of Experience or 


Less in Teaching Their Subject in High School 
Grades = Seven Provinces. 


Province English Mathematics French History Chemistry 


B.G. 50 50 pal 49 61 
1G a 51 477 Do 50 55 
Man. 65 56 ae 62 70 
N.B. 62 56 vg 63 68 
N.S. ij L8 py 61 63 
Po Bole 67 56 4,3 58 100 
Nfld. 50 Lk, 64 60 70 


A veading of the figures in table 30 shows that there 
is a remarkable similarity in the percentage of relatively 
new teachers in most subject areas and most provinces. However, 
there are exceptions. The most prominent of these is Chemistry 
which has a consistently higher proportion of new teachers 
than the others in each province. This suggests a use of 
the figures to measure the relative expansion of the impor- 


tance of a subject in a provincial system. 
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The 


Relative Expansion of Teaching Force in Various Subject 
Fields 


There may be an expansion in the teaching force in a 
particular subject area for a number of reasons. 

1. There is known to be a large turnover in the teaching 

profession. One of the reasons for this is said to be 

the large number of people who enter the profession 

who do not intend to make it a career. However, there 


is not much reason to believe that teachers of one 


Er 


subject are more likely to leave than those of another. 


2. there may be movement from one specialty to another. 
It is known that teachers often start out in teaching 
one subject and later switch to another. English and 
History are high school subjects which may have a 

large turnover for this reason. It is less likely that 


person starting out in French would use this subject 


as 


as an entry to the profession. 


3. There may be a general expansion of the school 
population which would require an influx of new teachers. 
There is not much reason to believe that this would 


affect one subject more than it does another. 


4, There might be a concerted effort to give greater 
mportance a certain subject or group of subjects by a 


provincial system. This may have happened recently 
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in the case of the physical sciences and may be re= 
flected for the consistently higher proportion of new 
teachers of Chemistry in table 30. It could also 


reflect a greater interest in the subject of French. 


An index of Expansion of the Teaching Force 


In any case, the proportion of new teachers does reflect 
the stability of the teaching force and perhaps an unusually 
high proportion could indicate an expansion of the type sug- 
gested in item 4 above = one that is due to a recent increase 


® 
in interest in the subject. 


Table 31 will present the same information as table 30, 
but with she percentages converted in terms of the percentage 
of new teachers of English for any province. It has been 
suggested that English is itself a subject of high turnover, 
so subjects which have new teachers in a greater proportion 
than English teachers will probably be expanding, but 


perhaps for reasons other than that of English teachers. 
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Table 31 Index of Expansion of Teaching Force Comparison 
of Specialists Only in Five Subjects. Percentages 
are Taken From Table 30, but converted in terms 
of English = 100 for each Province. 


Index of Expansion of Teaching Force 
Actual % 
Province English Maths. French History Chemistry for English 


Boe 100 100 102 98 ee 50 
Alta. 100 92 108 98 108 51 
Man. 100 86 85 ae 108 65 
N.B. 100 90 92 102 110 62 
N.S. 100 8h 95 107 rbik. 57 
PrESL: 100 8h 64 87 149 67 
Nfld. 100 88 128 120 140 50 


Expansion of the Teaching Force 


If the above index does reflect expansion of the teaching 
force, one might see an expansion in the teaching of Chemistry 
in all provinces. There may be an indication of growth of 
the importance of French in B.C. and Alberta and certainly 
in Newfoundland. In the case of Newfoundland one might 
detect a general expansion which is most evident in the less 


traditional subjects. 
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When we looked at the distribution of French teachers 
according to years of experience in teaching this subject 
in high school grades, we found a majority to be relatively 
new to their jobs (5 years or less). However, the pattern 
seemed to be similar for every province and ali subjects. 
This caused us to question experience as a good measure of 
quality. We found about the same proportion of new teachers 
in British Columbia where the highest standards were found 
in general and specialized education of teachers as we did 


in Newfoundland where teachers are less well trained. 


Using the proportion of relatively new teachers as an 
index of expansion of the teaching force, we found some signs 
of recently improved status for French in terms of new 


teachers recruited in British Columbia, Alberta and Newfoundland. 
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In the preceeding pages we have presented a certain 
amount of information about the qualifications of teachers 
of French and about the way in which they are employed in 
seven provincial school systems. The subjects covered 


were the following: 


1. Numbers of teachers. 

2. Extent of Specialization. 

3. The Amount of Specialized Training Received. 
4. The General Educational Level Attained. 


5. The Amount of Experience in Teaching French. 


Hach of these items helps to describe the actual situation 
of the teaching of French from the point of view of the 


guality of teachers and their utilization. 


Descriptive tables were presented to give in 
reasonable detail the facts for each category. Details 
for French teachers were incorporated into the text of 
the report. Those for teachers of four other subjects 


were placed in the appendices. 
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Bach item is Used as an Index 


We did not stop at description, but used each 
item or figures abstracted from it as an index of the 
importance given to French as a school subject. This 
allowed comparisons to be made of the importance given 
to French by one province compared to another, and 
within each province, the relative importance of French 
as compared with other subjects. 


te 


Four Indices of the Importance Given to French 


Used to Summarize the Situation in Each Province. 


in this chapter we will use the last four items 
Listed above to summarize for each province separately, 
our findings about the relative importance given to 
French as a subject. Throughout the report we have 
emphasized our impression that inter-provincial differ- 
ences were greater than differences between subjects within 
a province. However it is worth looking at éach province 
to ses what the status of French is in the hierarchy 


of subject matters. 
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English Will be Used _as the Standard 


For each index, the status of English will be used 
as the standard for comparison. English will always be 
given a value of 100. Percentage ratings for other subjects 
will be converted in terms of English. Thus a score of 100 
will represent a status equal to that of English. A 
score of over 100 will indicate a status higher than 
English, and a score below 100 will show a status inferior 


to English. 


Explanation of Four Indices 


The four indices to be used are the following: 


Lo. Extent of Specialization 


It is assumed that efficient use of teachers is 
an indication that a subject is considered important. 
The most efficient use of a teacher qualified to teach 
French, for example, would be to have him spend ail his 
time teaching the subject. Since there is no province 
where each teacher handles one subject only, we have 
combined teachers of French only with teachers of 
French plus one other subject and called these specialist 
teachers from the point of view of their employment by 


the school. 
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It is reesonable to say that a province which 
employs a higher proportion of French teachers than 
English teachers as specialists is giving greater atten- 
tion to French from this point of view. The index used 


to measure extent of specialization is the proportion of 


specialist teachers among all teachers of a subject. 


Assuming that English is considered an important 
subject in each province, it was taken as the standard, 


and percentages converted in terms of English = 100. 


a 


For example, in British Columbia 76% of English teachers 
are employed as specialists by our definition. This 
will be given a value of 100. A subject like Chemistry 
which has less than 76% of its teachers employed as 
specialists would receive a rating of less than 100. 


A subject like French, which has more than 76% would be 


given a rating of more than 100. 


In fact, the ratings for this index are as follows 
9 § 


in British Columbia: 
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School Subject Actual % Galculation Extent of 
Specialists of .Gonverted Specialization 
Rating Converted 
Rating 
English 70. 76/76 100 
Mathematics 76 76/76 100 
French 82 82/76 108 
History 61 61/76 80 
Chemistry 53 53/76 70 


2. &4xpansion in Teaching Force 


From the deta on years of experience in teaching a 
subject in high school grades we have abstracted the 
proportion of relatively new teachers = those who have 
taught a subject for five years or less. This has been 
labelled an index of expansion in the teaching force. 
The arguments for interpreting these percentages in this 
way are given in chapter 6. For the purpose of this 
chapter, we will assume that a greater expansion in the 
teaching force in one subject compared to another may 
represent a greater importance given to the subject as 
compared to its more stable fellow. Again, English is 
used as the standard although this may give a conservative 


estimate of the expansion of other subjects. The figures 
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for ali teachers of each subject are used in this 
index so that there will not be a distortion in those 
provinces where most of the teachers are not specialists. 


Percentages are converted in terms of English = 100. 


General Academic Background. 


The data on years of education for which teachers 
are paid discussed in chapter 6 is used to devise an 
index which relates to the general academic background of 
specialists in various subjects. A comparison is made of 
the proportion of better educated teachers in each subject 
area for every one of the seven provinces. Five years 
of education after junior matriculation is usec as a 
reasonable standard of education. The assumption in 
making comparisons using this measure is that a subject 


in which a high proportion of people with good academic 


D 


attainments are employed is one which is considered more 


highly than one where the proportion is low. 


As usual percentages are converted in terms of 
English = 100, making this subject the standard of 


comparison. 


odie Sree to gyeivees. ee wa 
son Dilw weeds tan? Ge aepel 
i? to teem ere Recthivtng 


wf Devoe segs wets RAE See; 4 


#4 
nN 
ae 
j 
t 


8h. 


Specialized Training 


From the data on specialized training in terms of 
college and university courses completed in various 
subjects taught as discussed in chapter 4. a fourth 
index has been devised. This use as a standard three 
or more college or university courses completed by a 
teacher in the subject he teaches. The proportion of 
specialist teachers in five subjects are compared in 
the measure to which this standard has been achieved. 
The rationale in using this index is that those subjects 
which have a higher proportion of teachers with a 
reasonable amount of specialized training are higher in 
status than those in which less well trained teachers 


are employed. 


n terms of 


fto 


As usual, percentages are converted 


English = 100. 


Gach Province Examined in Terms of Four Indices 


We will examine each of the seven provinces for 
which we have information for the relative importance of 
French as a high school subject on the four indices 
described above. A summary table accompanies each 


provincial commentary. 


$4 ata? ant palapeut be st Puede 2p ats meee? mel 


woes! tt bedelqgmed «veges YrhetevEoy hee ege.ios A) 
Ft. & wi "Htgedo a bodivealh es Ptawe? wr oeldee 


S61G2 DTretitiete 6 as ig eet’ hes kovah mead saad Sadal 


vos vetedevten we eee lle e2on W 


é - ia 
— a “ { mr *penoade it 
ve ded F i ik ) bd & the te Ay % 
’ bie. 
. Ly ‘ { ee i en a ; . . E a aan ie 
r 
| } a \ ioe 1, Sit) wi ’ 
: al 
i oi, wa r pe Al Ase 4 “ es wit'T 
- 
a " } uy : ‘ = ‘Ga L tlw f 
= fo “A 
dtd 4 ; 
a i = ' ok LF A: ¢ Br 8 00) th eS FORRa1 / 


Bat 9 e @rLiiitone [Dae Wit 
a. ; ’ y | hy aarti evant wl fotaw : 


7 * a. * Pal ie Od L Vis ta: A, é owada budioed 
~pdommted “Leotoatea 


85. 


TABLE 32 


Province of British Columbia 


Four Measures of the Relative Importance 
Given to Certain High School Subjects in terms 
of Quality of Staff and Its Efficient Use 


English is the Standard for Comparison 


Status of Each Subject in Terms of Teachers 
English ~ 1900 
Index 
English Maths French History Chemistry 


Extent of 


Specialization 100 LOO 108 80 70 
Expansion of 

Teaching Staff 100 102 102 106 asl] 
General Academic : 
Background 100 98 95 109 21.5 
Specialized | 

Education 100 83 95 105 102 
Average L00 96 100 100 101 


76% of teachers of English are teaching 
English only or English plus one other subject. 


Expansion 52% of all teachers of English have been 
teaching this subject in high school grades 
for five years or less. 


General 82% of specialist teachers have have five 
Education years or more of education paid after junior 
matric. 


ecislized 87% of specialist teachers have completed 
Education three or more university courses in English. 
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British Columbia 


Academic Training 


From table 32 we see that a very high standard of 
academic training, both general and specialized is 
expected of all teachers. French specialists are not 
far behind the others. 
of 


Optimum Use Teachers 


French teachers are somewhat ahead of the near 
optimum employment of 76% of English teachers as specialists. 


In fact they lead all subjects in extent of specialization. 


hing 


Expansion of Teac 


All subjects including French are somewhat ahead 
of English in the proportion of relatively new teachers. 
if English is normally assumed to have an extra Large 


turnover, then French is expanding somewhat. 


Summary 


The status of French in British Columbia in terms 
of teachers is on a par with that of other important high 
school subjects in a system witch has the highest standards of 


seven provinces studied, 
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TABLE 33 
Province of Alberta 
Four Measures of the Relative Importance 


Given to Certain High School Subjects in terms 
ef Quality of Staff and Its Efficient Use 


English is the Standard for Comparison 


Status of Each Subject in Terms of Teacher 
English = 100 


Index 

English Maths French History Chemistry 
Extent of 
Specialization 100 77 95 98 38 
Expansion of 
Teaching Staff 100 94 LOL 96 110 
General Academic 
Background LOO LL& lil 127 . "Le 
Specialized 
Education 100 92 100 112 92 
Average LOO Qk 103 108 96 


Actual Standard = Teachers of Engli 


Specialization 66% of teachers of English are teaching 
English only or English plus one other subject. 


50% of all teachers of English have been 
teaching this subject in high school grades 
for five years or less. 


Expansion 


General 64% of specialist teachers have have five 
Education years or more of education paid after junior 
matric. 


Specialized 65% of specialist teachers have completed 
Education theee or more university courses in English. 
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Alberta 


Academic Training 


Alberta, according to the figures in table 33, 
demands a reasonably good training- (general and 
specialized) from its *specialist teachers. Almost 
two-thirds of English teachers come within the 
requirements we have set. Teachers of French are 


somewhat below those of most other subjects. 


Optimum Use of Personnel 


Again, about two-thirds of all English teachers 
are employed as specialists by our definition. French 


teachers are slightly below this standard, 


By our index of expansion, French is being given more 
attention than most subjects in a teaching force which is 


more stable than that of the six other provinces. 


Summary 


The status of French in Alberta compared to other 


subjects is not far from the average on most indices. 
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TABLE 34 


Province of Manitoba 


Four Measures of the Relative Importance 
Given to Certain High School Subjects in terms 
of Quality of Steff and Its Efficient Use 


English is the Standard for Comparison 


Status of Each Subject in Terms of Teachers 
English = 100 
Index 
English Maths French History Chemistry 


Extent of 


Specialization 100 85 95 69 70 
Expansion of 

Teaching Staff 100 89 85 97 106 
General Academic 

Background LOO 112 Lil Lill 133 
Specialized 

Education 100 85 97 107 115 
Average 100 93 97 96 106 


Actual Standard = Teachers of English 


opecialization 61% of teachers of English are teaching 
English only or English plus one other subject. 


65% of all teachers of English have been 
teaching this subject in high school grades 
for five years or less. 


General 66% of specialist teachers have have five years 
Education or more of education paid after junior matric. 

Specialized 74% of specialist teachers have completed 
Bducation three or more university courses in English. 
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Manitoba 


Academic Trainin 


The level of academic achievement demanded of 
teachers in Manitoba according to table 34 is reasonably 
high especially in terms of specialized training where 
about three-quarters of teachers in most subjects reach 
our standard. French specialists are quite a distance 


behind teachers of other subjects in this area, but much 


closer to the average in general academic achievement. 


Optimum Use of Personnel 


Manitoba is somewhat below other western provinces 
nm the extent to which they are able to use trained 
personnel as specialists. English is the subject in 
which the largest proportion are so used, with French 
coming second. 
chin 


Expansion of Tes Poree 


There seems to be general expansion in terms of 
new teaching personnel in all subjects. 65% of all 
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experience in their field. French is in this stream, 
but expanding more slowly than any other subject ace 


cording to this measure. 


Summary 


French as a subject in Manitoba is on most indices 
not far from English in terms of training of teachers 
and their use in the school system. The exception is the 


percentage of relatively new teachers of French. 
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TABLE 35 


Province of New Brunswick 


Four Measures of the Relative Importance 
Given to Certain High School Subjects in terms 
of Quality of Staff and Its Efficient Use 


English is the Standard for Com arison 


Status of Each Subject in Terms of Teachers 


Index 
Extent of | 
Specialization 


Expansion of 
Teaching Staff 


General Academic 
Background 


Specialized 
Education 


Average 


English = 100 


English Maths French History Chemistry 


100 100 88 88 oo 
100 9k 92 103 103 
LOO 90 88 102 159 
LOO 61 109 88 88 
100 86 9h 95 LZ 


Actual Standard - Teachers of Englis 


General 
Education 


Specialized 
Education 


67% of teachers of English are teaching 
English only or English plus one other subject. 


64% of all teachers of English have been 
teaching this subject in high school grades 
for five years or léss. 


L1% of specialist teachers have have five 
years or more of education paid after junior 
matric. 


74% of specialist teachers have completed 
three or more college or university courses 
in English. 
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New Brunswick 
Academic Training 


The level of general academic training attained by 
teachers in most subjects is not high. Oniy about 40% of 
specialist tsacha:s in subjects other than Chemistry have 
five years or more of education after junior matriculation. 
French teachers are somewhat lower than most. However, 
in specialized training, French teachers lead all others 
in the proportion wnich has completed three or more college 


or university courses in its specialty. 
Optimum Use of Trained Personnel 


About two thirds of the teachers in most subjects are 
employed as specialists by our definition. French and 


History are somewhat below this standard. 


There seems to be 2a generally high expansion, or 
perhaps turnover in all eubjects. Almost two-thirds of the 
teachers are comparatively new in their fields. French is 
somewhat below the average - expanding more slowly - or 


with less turnover. 


French is not among the leaders in its status as 
measured by our four indices except in terms of specialized 


traiming in French. 
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TABLE 36 


Prowinee of Nova Scotia 


Four Measures of the Relative Importance 
Given to Certain High School Subjects in terms 
of Quality of Staff and Its Efficient Use 


English is the Standard for Comparison 


Status of Each Subject in Terms of Teachers 
English = 100 
Index 
Eng.ish Maths French History Chemistry 


Extent of 


Speciaiization 100 100 93 91 i 
Expansion of 

Teaching Staff 100 88 95 Lid lil 
General Academic 

Background 100 101 86 107 119 
Specialized 

Education 100 53 a? 92 93 
Average L100 86 88 100 99 


Actual standard ea Teacher: 


67% of teachers of English are teaching 
English only or English plus one other subject. 


57% of all teachers of English have been 
teaching this subject in high school grades for 
five years or less. 


General 69% of specialist teachers have have five 

~ Education years or more of education paid after junior 
matric. 

Specialized 75% of specialist teachers have completed 


Education three or more university courses in English. 
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Nova Scotia 


Academic Training 


A reasonably high academic standard seems to be 
expected from Nova Scotia teachers, from the summary on 
table 36. This is especially true in general education, 
where about 70% of specialist teachers in most subjects. 
have five or more years of training after junior matri-’ 
culation. 75% of English teachers are reasonably trained 
in their specialty according to our standard, but this.is 
less true for other subjects. French is well below the 


standard of most other specialties on both counts. 


Optimum use of trained personnel 


About twoethirds of the teachers of English and 
Mathematics sre specialists according to our definition. 


French comes somewhat below this level. 


Expansion of Teaching Force 


The proportion of relatively new teachers is 
reasonably high in most subjects. French, again, is a 
little below average indicating that perhaps the recruitment 
there is not expanding as much 4s for some other subject 


areas. 
Summary 


In Nava Scotia, a province where qualifications are 
reasonably high by our arbitrary standard, French stands 


out as being below par on most indices. 
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TABLE 37 


Province of Prince Edward Island 


Four Measures of the Relative Importance 
Given to Certain High School Subjects in terms 
of Quality of Staff and Its Efficient Use 


English is the Standard for Comparison 


Status of Each Subject in Terms of Teachers 
English = 100 


Index 

English Maths French History Chemistry 
Extent of 
Specialization 100 109 82 7. 70 
Expansion of 
Teaching Staff 100 105 80 95 173 
General Academic | 
Background 100 116 156 168 264 
Specialized 
Education 100 19 96 L321 155 
Average LOO 87 LOL 118 166 


Actual Standard =- Teachers of English 


Specialization 44% of teachers of English are teaching 
English or English plus one other subject. 


Expansion 55% of all teachers of English have been 
teaching this subject in high school grades 
for five years or less. 


General 25% of specialist teachers have have five 
~ Education years or more of sducation paid after junior 
matric. 
Specialized 54% of specialist teachers have completed 


Education three or more university courses in English. 
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Prince Edward Island 


Academic Training 


Prince Edward Island, the province with the smallest 
population, has the lowest requirements of the seven 
provinces studied as far as general academic training of 
its teachers and specialist training. In important 
subjects like English and Mathematics less than 30% of 
Specialist teachers have had 5 or more years of education 
after junior matriculation. Specialized training, even 
to the standard we set, is attained by small proportions 
in these and other subjects. French follows the low 
pattern of the province, being somewhat above average for 


general training. 


Optimum Use of Trained Personnel 


Personnel are not very highly trained, but neither 
can they expect to concentrate on one or two subjects in 
which they can work best. Far less than half are empioyed 
as specialists. In the case of French teachers the 
eroportion is lower than it is for teachers of English and 


Mathematics. 


Expansion of Teaching 


A reasonable number of new personnel are being 


recruited to handle most subject specialties. The highest 
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proportion of newer teachers is in Chemistry. French is 


far below all other subjects by this index. 
Summary 


French is at the low level of other subject areas 


in the Prince Edward Island school system or lower. 
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TABLE 38 
Province of Newfoundland 
Four Measures of the Relative Importance 


Given to Certain High School Subjects in terms 
of Quality of Staff and Its Efficient Use 


English is the Standard Comparison 


Sc 


Status of Each Subject in Terms of Teachers 
English = 100 


index 

| English ‘Maths French History Chemistry 
Extent of 
Specialization 100 119 85 69 165 
Expansion of 
Teaching Staff LOO 98 pa 104 140 
General Academic 
Background 100 59 83 110 207 
Specialized 
Education 100 47 59 108 59 
Average 1C0 81 85 98 143 
Actual Standard - Teachers of English 


Specialization 26% of teachers of English are teaching 
English only or English plus one other subject. 


Expansion 53% of all teachers of English have been 
teaching this subject in high school grades 
for five years or less. 


General 29% of specialist teachers have have five years 
Education or more of education paid after junior matric. 
Specialized 59% of specialist teachers have completed 


Education three or more university courses in English. 
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Newfoundland 


Academic Training 


Less than a third of the teachers in most subject 
areas have five or more years of education after junior 
matriculation. French teachers are well below this 
figure. The proportion of specialist teachers with the 
standard of specialized training we have set is well 


above this for certain subjects, but not for French. 


Optimum Use of Trained Persoanel 


Again it must be said that personnel in most subjects 
are not very well trained, on the average. But few are 
employed to teach only one or two subjects. About three 
quarters of the high school teachers in most fields should 
be called generalists. The proportion is higher in the 


ease of French teachers. 


Expansion of Teaching Force 


Over half of the teachers in all subject areas are 
relatively new to their specialty. This figure is low 
compared to most other provinces. Perhaps a radical 
expansion took place more than five years ago and this 
is levelling off. In any case, Freneh is well above most 


other subjects on this index. 
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Summary 


In a province where high academic qualifications 
are not demanded of teachers in most subjects, and 
where teachers cannot be utilized as specialists, French 
stands below other subjects except in the index of | 


expansion. 
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CHAPTER 8 
General Findings 


French as a Subject Has a Stable and Reasonable Status in 
The High Schools of Seven Provinces 

The main conclusion of this study must be that French 
as a school subject has an importance in terms of teachers 
which is not among the first in the high school curriculun, 
but is equal to that of many major areas of secondary school 


study. 
Numbers. are smaller 


In numbers of teachers alone is it inferior to such 
core subjects as English and Mathematics. English specialists, 
by our definition, constitute an average of 20% of the 
total of teachers for each of seven provinces. This ranges 
from 16% in Newfoundland to 23% in New Brunswick. Mathematic 
specialists are close to English with an average share of 
17% of all teachers in each province but a wider inter-pro- 
vincial range than English. French specialists make up an 
average of 9% of the high school teaching force for the sev 


seven provinces whereas History specialists are about 10%. 


This is the only area of those we examined, where French 


is consistently inferior to English or Mathematics. 
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French Teachers Make up a Uniform Share of All High School 
Teachers in Each Province 

Although the proportion of French specialists is low 
in each province compared to a subject like English, there 
is a uniformity in the share of the total for the seven 
provinces studied. If one were to be facetious one might 
say that there was collusion between the provinces to 
accord to French the proportion of 9% of the total number 


of high school teachers, give or take 1 or 2%. 


This is a greater uniformity than is found for English 
specialists whose share ranges from 16% in Newfoundland to 
23% in New Brunswick, or for other subjects. One is led 
to suggest that French has a stable, equal place in terms 
of numbers of teachers in every provincial system for which 


we have data. 


It is not possible to say anything from our data. about 
the success of such equal treatment in producing students 
who achieve the level of fluency in the second language 
that is desirable in a country like Canada. Other evidence 
suggests that great success is not achieved. However, one 
must conclude that physically at least, French is given a 
place of reasonable importance on each provincial program. 
Its place is as important as that of History and more 


important than a subject like Chemistry. 
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The Teacher’s Load of Subjects 


Over two-thirds of French teachers in the provinces 
studied, teach one or more subjects beside French. Forty 
per-cent teach two or more courses as well as the second 
language. This is not an ideal situation. If the most 
benefit is to be obtained from teachers in what they are 
best able to do, loading a teacher with several subjects is 


not the way to do it. 


However, there is great variation from one province 
to another. If one suggest that two subjects are the most 
a teacher; should handle, then British Columbia has achieved 
a high degree of efficiency with 82% of French specialists 
in this class. On the other hand, Newfoundland has only 
22% of its French teachers who are not loaded with three 
or more subjects. Other provinces are between these two 


poles. 


As bad as this seems to be for French, a look at 
teachers of subjects like Engiish, Mathematics, History and 
Chemistry reveals that they are equally encumbered with a 
non-specialist teaching load in certain provinces. We found 
that in a province where teachers are able to concentrate 
on a specialty, the practice applies to teachers of all 
subjects including French. In provinces where most teachers 


are generalists, French teachers are not the exception. 
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Employment of Reasonably Trained Specialist Teachers 


In this study we were able to use only one measure of 
formal specialized training = the number of college or 


university courses in French completed by a teacher. 


By this measure we found that there was a great variation 
in the amount of traning completed by different groups of 
teachers. This showed up most vividly when we compared 
different provinces. In British Columbia 60% of all 
French teachers and two-thirds of specialists in this field 
have a relatively high degree of formal training = five or 
more college or university courses in French. Other provinces 
were found to employ a smaller proportion of well trained 
teachers. The extreme case is Newfoundland, where only 7% 
of all French teachers and 17% of specialist teachers are 


in the high category. 


When comparisons were made of the proportions of 
ve ah | 
reasonably qualified specialists among teachers of other 
subjects, it was found that there were some provinces which 
maintained a high standard in their employment of specialist 


teachers and others where this was not the case. French 


6) 


was in basically the same situation as other subjects in 


oe 


the same province in its proportion of reasonably well 


trained teachers. 
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An effort was made to see whether a re-distribution of 
better trained teachers according to grade level taught 
would improve matters. Here we found that the group which 
taught French in junior grades only had somewhat less than 
its share of better trained teachers. But it was not clear 


that reedeployment would make a great difference. 


To find out whether there were teachers of other subjects 
who could be shifted to French, we examined the amount of 
training in French received by all high school teachers. 

It was found that in theory there existed a fund of teachers 
in each province which might be qualified to teach the second 
language. In practical terms, however, not much could be 
done with these, since most of them were probably teaching 
subjects other than French because of personal preference. 


Employment of French Teachers with a Good General Academic 
Background. 


One measure of the quality of a teacher is the general 
level of education he has attained. In fact, teachers’ 


Salary scales are to some extent tied to this criterion. 


We found that in every province, there were some high 
school French teachers employed who had not attained a 


university degree. Again, there was great variation from 
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107. 
province to province. Almost 80% of British Columbia 
French specialists probably had degrees compared to less 
than one-quarter for Newfoundland. The situation was worse 


when one took in nonespécialist teachers. 


When French teachers were compared with teachers of 
other subjects, it was found that the proportion of well 
educated teachers was about the same among specialist 
teachers in each of the five subjects for which we had in- 
formation when you took into account the province. Some 
provinces employea a high proportion of teachers with high 
academic standing in all subject fields. Others were not 
able to do this. French was on a par with other subjects 


in the same 


province. 


Employment of Experienced French Teachers 


It is known that there is a high turnover of personnel 
in the teaching profession. So it was not strange to find 
that well over half of French teachers had five or less 
years of experience teaching their subject in high school 
grades. However, on this index, it was found that the 


difference from one province to another was nowt great. 


Instead of using this data to try to compare the quality 
of the teaching force in each province, the proportion of 
relatively new teachers was taken as an index of the 


Stability of the subject in terms of teachers. 
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It was found that in the case of another subject - 
Chemistry - there was a consistently higher proportion of 
newer teachers in each province, perhaps due to the greater 


emphasis put on the physical sciences in recent years. 


When examining the proportion of new teachers of 
French for evidence of similar expansion, it was found 
that there might have been a small amount of recent growth 
in the corps of French teachers in Alberta and Newfoundland, 


but that generally things were reasonably stable. 


° 


French in the Hierarchy of Hig ects 


It was clear from all the data we examined that the 
status of French in comparison to other subjects could be 
logically examined only on a provincial basis. The dif- 
ferences between provinces on most indices were too great 


to make sense for more general comparisons. 


Chapter 7 attempts to summarize briefly our findings 
about teachers of French by concentrating on each province 
separately. Four indices are used to establish the importance 
given to French as a subject in comparison to that afforded 


four other subjects on the school curriculum: English, 


Mathematics, History and Chemistry. 
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Extent of Specialization 


It is assumed that a subject is given better treatment 
if teachers able to teach it are allowed to concentrate on 
the one subject, or at most one other. Thus if French has 
a relatively high proportion of specialist teachers compared 


to other specialties, it is considered to be better handled. 


opecialized Training 


If a high proportion of teachers with a reasonable 
amount of specialist training is employed to teach a subject, 
it is assumed to be given greater importance than a subject 


where less insistence is made on training. 


General Academic Background 


| Fat 


If French specialista are less well educated in terms 
of postesecondary training than English teachers, it is 
assumed that less importance is given to French in terms 


of higher quality teachers. 
Expansion of Teaching Force 


The proportion of relatively new teachers is taken as 
a measure of expansion of the teaching force in each sub- 
ject. Thus, if there are a lot more new French teachers 
than Mathematics teachers, French is considered to have 
received recent attention in making this subject more 


wicely available. 
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Conclusion 


In actual fact, our provincial summaries support the 
general conclusion that except in numbers of teachers, French 
is on an equal footing with other important high school 


subjects in each provincial system. 


It was found that in the Atlantic provinces, French 


stands below other subjects on some indices. 


However, the degree of difference even here is not 


great, and does not disturb the general theme. 
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Appendix A 


Specialized Education - Teachers of Subjects 


Other than French 


Number of College and University Courses Completed 
in their Specialty by teachers of: 


English 
Mathematics 
History 
Chemistry 
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Table 39 


Number of English Courses Taken at University or College 


All English Teachers 


No ane 

swer or 
PROVINCE _ None 1 or 2 or 6 over = ) otal. 
BRITISH 57 ae PI We mie 1385 
COLUMBIA 17 100 


ALBERTA 183 | ei 178 334 1779 
4 | 10 | 10 19 100 
Fal a 


MANITOBA | T 82 | 948 
| fo | 9 | 100 


NEW Liz ow 7h 316 
BRUNSWICK % "6 | 36 10 PX 100 
NOVA 166 Hak 178 590 
SCOTIA E 28 tps 30 100 
PRINCE 

EDWARD 17) 28 110 
ISLAND 15 | 25 100 
NEWFOUND= 30-501 422 208 SL.6 
LAND oe 50 2h LOO 
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Table 40 
Number of English Courses Taken at University or College 
Teachers of English only, English plus one other subject 
No ane 


. swer or 
PROVINCE _ Deere 2 OF 203) Or i 5 Jer 6. over 6 » Tétal 


BRITISH 1052 

COLUMBIA 100 

ALBERTA 1LL6 277 1168 
ale oy 100 

MANITOBA Tam 578 

19 100 

NEW 61 210 

BRUNSWICK 29 100 

NOVA 1,7 ThE 395 

SCOTIA 36 100 

PRINCE — 

EDWARD 139 L8 

ISLAND ai 

NEWF OUND- 

LAND 

TOTAL i eaezse | 71s. [1058 
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Table 41 


Number of English Courses Taken at University or College 


Teachers of English and Two or More Other ‘Subjects 


No ane 
swer or 
PROVINCE None 1 or 2 or or 6 Over 6 Total 


BRITISH Woe 20) 55 101 |. ks Bake | 333 
COLUMBIA | @ | 16 30 Ae bi) 100 


ALBERTA 81| 283 155 32 60 611 
isk? 25 5 10 100 
MANITOBA L7 wes 16 2h 370 
13 | ait L 7 100 
NEW | | 106 
BRUNSWICK 100 
NOVA ge, 
SCOTIA | 100 
PRINCE | 
EDWARD 62 
ISLAND 100 
NEWFOUND= 625 
LAND 100 
TOTAL 2302 
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Table 42 


College ani University Courses Taken in Mathematics 


All Teachers of Mathematics 


No ane 

swer or 
PROVINCE —CNone lor 23 0r4 5 0r6 over 6 Total 
BRITISH 1234 
COLUMBIA 100 
ALBERTA 14.50 
100 
MANITOBA | 650 
100 
NEW 32h 
BRUNSWICK | 100 
NOVA, 521 
COTIA 100 

PRINCE 

EDWARD 104 
ISLAND 100 
NEW- : 575 
FOUNDLAND | 100 
TOTAL ft 714, | 1801 } 1087 | 500 | 756 | 4858 
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Table 43 


College and University Courses Taken in Mathematics 


Teachers of Maths, Teachers of Maths + 1 Other Subject 


No ane 
Sswer or 
PROVINCE _ Nene 1 or 4 3-or 4e5-or'6 “over 6 Total 
BRITISH | T | yon eet Dis6| m661) Fuh 7) 9634 
ae ere 


COLUMBIA | % 


Lh le oid LOO 


ALBERTA | 3 | 123 96 137 738 
pate iy 1371 19 100 
MANITOBA | tT | 341 
y oe 100 
NEW iT | 218 
BRUNSWICK | % | 100 
i 
NOVA le 349 
SCOTIA’. A'S 100 
PRINCE T 50 
EDWARD | 100 
ISLAND | | 
NEW- wie 176 
FOUNDLAND | % | 100 
TOTAL | : 2806 
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Table 44 : Sy. 
College aniUniversity Courses Taken in Mathematics 


Teachers of Maths *# 2 or More Other Subjects 


| 


SE EE uae hor 25 pore) sees By eee oe eee 
BRITISH | | 66 | 300 

COLUMBIA : 22 | 106 

ALBERTA | 61 figs 

3 811 206 
MANITOBA | #2. 17° 369 
e 100 

NEW ! 106 

BRUNSWICK | 100 

NOVA £72 

SCOTIA 100 
PRINCE 5h 

EDWARD 100 

ISLAND 

NEW- | 399 

FOUNDLAND 100 
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Table 45 

Number of University or College Courses in History 

All Teachers of History | 
No ane } 
swer or | 

PROVINCE, None 1 or 2) 3 or 4 5 or 6 over 6 Total 
BRITISH | T | 4,33 859 
COLUMBIA Bi 50 100 © 
ALBERTA 108 2h 

3 13 298% | HGe 
MANITOBA = Ta ae 7h 88 567 

% 13 16 100 
NEW 16 af 15 238 
BRUNSWICK Z 4 zn 16 19. LOO 
NOVA 57 510 
SCOTIA Nose 26 100 
PRINCE 10 9 71 
EDWARD 14 13 100 
ISLAND 
NEW= ok D3 634 
FOUNDLAND d 9 8 LOO 
TOTAL 31 868 3250 
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Table 46 


Number of University or College Courses in History 


Teachers of History Only or History + One Other Subject 


No ane 
2 . Swer or 
PROVINCE None lor 2 3Z.or4 Sor 6  over6 Total 
BRITISH am 26 94 90 296 D7 
COLUMBIA q, 5 18 17 56 100 
LBERTA T 85 CLL 
| 35 100 
MANITOBA | T 59. 236 
be 25 100 
| | | 
NEW BZ 136 
BRUNSWICK 2h 100 
NOVA 103 312 
SCOTIA 33 100 
PRINGE 5 2h 
EDWARD ei 100 
ISLAND 
NEW- | 25 a2 
FOUNDLAND 22 100 
TOTAL 605 | 1591 
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Table 47 


Number of University or College Courses in History 


Teachers of History Plus Two or More Subjects 


No ane= 

swer or 
PROVINCE None 1 sor, 23 or: kn & of. O. over OnsTotal 
| 
BRITISH ic 18 2 e | fe 137 B32 


COLUMBIA | % Al 100 


< 
ALBERTA T 19 e 133 
q, LA 100 


MANITOBA 50 ee 331 
5 100 
NEW 96 
BRUNSWICK z 100 
NOVA 55 198 
SCOTIA % 20 100 
PRINCE 
EDWARD - 7 
ISLAND % 100 
NEW a 522 
FOUNDLAND| % 100 
1659 


TOTAL 330 
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Table 48 
University or College Courses Taken in Chemistry 
All Teachers of Chemistry 

No ane 

swer or 
PROVINCE None IOn. eater h > OF 6. over O17 Toval 
BRITISH |T 2 iB) G72 4,2 19.88 247 
COLUMBIA | % - 18 29 oy 36 100 
ALBERTA T 6h 20k, 129 42 66 505 

jbl ae IR 3d Re 8 26 8 13 100 
MANITOBA | T 14 Ve 169 at | 20 307 

qo Sr Dina sd Bp 9 6 100 
NEW 3 i 3 21 Lh 4 Akiy 56 
BRUNSWICK] % 5 25 12 20 LOO 
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Table 49 
University or College Courses Taken in Chemistry 
Teachers of Chemistry or Chemistry 4 one other Subject 
No ane- 


swer or 
PROVINCE None lor 23 or 4 5 or 6 over 6 Total 


BRITISH T Til 56 133 
COLUMBIA | 4% 1 12 100 
ALBERTA 16 136 

12 100 


MANITOBA 133 
100 
NEW a7 
BRUNSWICK 100 
NOVA 73 
SCOTIA 100 
PRINCE 6 
EDWARD 100 
ISLAND 
NEW- 20 
FOUNDLAND : 100 
TOTAL cae 120 538 
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Table 50 
University or Goliege Courses Taken in Chemistry 


Teachers of Chemistry Plus Two or more Other Subjects 


No ane 

Swer or 
PROVINCE  _None ~300re. 5 or 6 , over 6 Total 
BRITISH T 1 set on, 76 32 Vy 
COLUMBIA % af ea lL 28 100 


ALBERTA T 53 161 81 26 48 369 

ee Lk WA 22 7 13 100 

MANITOBA 79 16 Gadel 
15 9 5 


100 
NEW 19 
BRUNSWICK 100 
NOVA 7h 
SCOTIA 100 
PRINCE a3 
EDWARD 100 
ISLAND 

NEW- 26 
FOUNDLAND 100 
TOTAL 789 
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Appendix B 


General Academic Level Attained 


Number of Years of Education after 


Junior Matriculation Paid 


Teacher of: 


English 
Mathematics 
History 


Chemistry 
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Table 51 lige Fe 


Years of Education Paid - All Teachers of English 
After Junior Matriculation 


No L=3 Four Five Over 5 
PROVINCE Answer None ears ears ears ears Total 
BEIvisH, | Tiere |. 6 | tes |has3 [S790 |eo9 1385 
COLUMBIA % | = = 9 ee 58 ee 100 
ALBERTA 158 209 | 649 L106 1779 
26 pa iota aia 36 Ao 100 
MANITOBA | 197 | %98 
bb 100 
NEW 91 316 
BRUNSWIGSK ! 100 
NOVA 590 
SCOTIA 100 
PRINCE 
EDWARD 110 
ISLAND 100 
NEW-= | SLE 
FOUNDLAND | 100 
TOTAL 5974 


I 2 2 32 2h SON villi 100 
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Table 52 


Years Education Paid = After Junior Matriculation 


Teachers of English Only ~- English plus one other subject 


No 1-3 Four Five Over 5 
PROVINCE __ Answer None years years ears years Total 
BRITISH 620 21,0 1052 
COLUMBIA 59 23 100 
ALBERTA 438 298 (|| Wiss 
38 26 100 
MANITOBA | 198 || aes || 592 
Bh FT 782 * S¥OC 
NEW 63 23 210 
BRUNSWICK | 30 11 100 
NOVA | 194 81 395 
SCOTIA | 9 20 100 
PRINCE | | | 
EDWARD | hk 
TSLAND | | 
NEW- IT y 
of 


FOUNDLAND | % | 
TOTAL 
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Table 53 127. 


Years of Education Paid - After Junior Matriculation 


Teachers of English and two or more other subjects 


No L=3 Four Five Over 5 

PROVINCE __Answer None _ years ears ears ears Total 
PHitice cit lt (1) 6G} LS 4 4S 179 | 59 333 
COLUMBIA | %] - | Ty 13 5h 18 100 
ALBERTA | ise | 87 211 | 108 611 

ogee Lh 3h 18 100 
MANITOBA Ti se 9, | 1 370 

bane sey 25 | 22 100 
NEW a een 17 | 13 106 
BRUNSWICK | ams a nae (> oi gga | pea be 100 
NOVA Chee era ee 92 29 195 
SCOTIA nee eine Wee eae a ca | ae 106 
PRINCE | 
EDWARD | 12 | 62 
ISLAND rT 100 
NEW | 39 7 625 
FOUNDLAND | angen Set ae 100 
TOTAL 478 | 158 2302 
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Table 54 


Years of Education Paid ~- All Teachers of Mathematics 


After Junior Matriculation 


No L=3 Four Five Over 5 
PROVINCE ss Answer None ears years ears ears Total 


BRITISH ius a el SS 332 1234 
COLUMBIA cil 53 27 100 
ALBERTA river =tsbe™ tno 1450 
12 39 28 100 
MANITOBA 86 LSC was or 650 
+3 32 35 100 
NEW | Pet er coe 
BRUNSWICK | ey, 10 100 
NOVA | 268 | 97 521 
SCOTIA 458 19 100 
PRINCE | 
EDWARD 1 {tse ‘jae 104 
ISLAND y |) 456 iets 100 
NEW. (gsi ‘semarcsammne jsp 0 ems bese 1a 30 575 
FOUNDLAND|%]| - | ii | “52 ) 5 100 
TOTAL 


70 : 75 | 1327 1164 |1546 | 676 4858 
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Table 55 a0. 


Years of Education Paid - After Junior Matriculation 


Teachers of Mathematics only or Mathematics and one other subject 


No 1=3 Four Five Over 5 
_ Answer None years ears ears ears_ 


PROVINCE _ 


BRiTISH 
COLUMBIA 


Coe aes SC 


ALBERTA 
MANITOBA 


NEW | T 
BRUNSWICK | % 


NOVA 
SCOTIA 


(RN RU REA 


PRINCE 
EDWARD 
ISLAND 


NEW- 
FOUNDLAND | 


total 


934 
100 
738 
100 


341 
100 


218 
100 


349 
100 


50 
100 
176 
100 
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Table 56 156%. 


Years of Education Paid = After Junior Matriculation 


Teachers of Mathematics and two or more subjects 


No 1=3 Four Five Over 5 
PROVINCE  _—— Answer None years years ears ears Total 
BRITISH | By |) be il eaiees 300 
COLUMBIA ee Fh. Wok 56 100 
ALBERTA PRL 41103. tl. ase67 712 
li ae ees 38 | 100 
MANITOBA | 309 
100 
NEW | 106 
BRUNSWICK ! 100 
NOVA iby? 
SCOTIA : 100 
PRINGE 
EDWARD TT i 5h 
ISLAND 100 
NEW-= | 399 
FOUNDLAND | 100 
TOTAL 2052 
% 2 3 36 25 26 8 100 
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Table 57 
YEARS OF EDUCATION PAID AFTER JUNIOR MATRICULATION 
ALL TEACHERS OF HISTORY 


Over 
1-3 A 


PROVINCE Years Years Years Years Total 
BRITISH 57 | 859 
COLUMBIA 6 100 
ALBERTA 53 B77 

1, 100 | 
MANITOBA | 121 567 | 
160° 7} 
NEW ean Se aa | 
BRUNSWICK] % } 3 4 sy 
NOVA | BO 
SCOTIA | 68 i| 


PRINCE 
BDWARD 
TSLAND 
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Table 58 
YEARS OF EDUCATION PAID ~ AFTER JUNIOR MATRICULATION 
TEACHERS OF HISTORY ONLY, HISTORY PLUS ONE OTHER SUBJECT 


Over 
No 1-3 4 5 5 


PROVINCE _—sAnswer None Years Years Years Years Total 


‘BRITISH | 202 | 176 527 

COLUMBIA | 55 ah, 100 

ALBERTA eke 8h 2hh 

17 34 100 

MANITOBA 78 OL 236 
ieee ae) 100 

NEW ay, 136 

BRUNSWICK | 35 100 

NOVA | 312 

SCOTIA | 100 

PRINCE | | 

EDWARD 2h 

ISLAND 

NEW- 

FOUNDLAND | 

f | | 
TOTAL te a9 12 4 258 | 323 | 653 | 326 beer 
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Table 59 
YEARS OF EDUCATION PAID AFTER JUNIOR MATRICULATION 
TEACHERS OF HISTORY AND TWO OR MORE OTHER SUBJECTS 


Over 
No 1-3 us F 
PROVINCE Answer None Years Years Years Years Total 
BRITISH 39 204 23 332 
COLUMBIA 12 16 LOO 
ALBERTA 29 133 
22 }| 100 
MANITOBA i Boe 
. 22 100 
NEW 13 96 
BRUNSWICK } 14 100 
NOVA 26 1° 198 
SCOTIA 13-/L F100 
| PRINCE | 
EDWARD 47 
| ISLAND | | 100 
NEW- e 26 | 522 
FOUNDLAND | 5 100 
TOTAL 1659 
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Table 60 
Years of Education Paid = All Teachers of Chemistry 
After Junior Matriculation 
Ne 1-3 Four Five Over 5 
PROVINCE > Answer None years years years years Total 
BRITISH | T 16s ie 37 86 2h7 
COLUMBIA | @ | Py, 55 35 100 
ALBERTA | | : 505 
100 
MANITOBA 307 
100 
NEW 56 
BRUNSWICK 100 
NOVA 14,7 
SCOTIA 100 
PRINCE 
EDWARD 19 
ISLAND 100 
NEW 16 
FOUNDLAND | 100 
TOTAL L3e7 


100 
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Table 61 


Years of Education paid - After Junior Matriculation 


Teachers of Chemistry only or Chemistry and one other subject 


No 1-3 Four Five Over 5 
PROVINCE Answer None years ears ears ears Total 
Peiticn | Fi. D -: © | & 5 7h 52 133 
COLUMBIA % 1 a a | 4 aS 39 100 
ALBERTA 61 136 
| 45 100 
MANITOBA | 66 133 
50 100 
nar | ob 37 
BRUNSWICK | 100 
NOVA 73 
SCOTIA 100 
PRINCE 
EDWARD 6 
ISLAND 100 
NEW= | 20 
FOUNDLAND | 100 
TOTAL 538 
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Table 62 


Years of Education Paid - After Junior Matriculation 


Teachers of Chemistry and two or more subjects 


No 13 Four Five Over 5 

PROVINCE _—_—_Answer None years years years ears , Total 

BRITISH | T] 0 Coie co mimnsl dH) on63 (cab 114 

COLUMBIA | %| - | Sete eo Th te a Toole | 36 100 

ALBERTA 52). Var Eoe 3 369 

La a es 8 100 

MANITOBA | | 17h 

100 

NEW 19 

BRUNSWICK | 100 

NOVA 7h 

SCOTIA 100 
PRINCE 

EDWARD 13 

ISLAND 100 

FOUNDLAND 100 

4 
TOTAL 789 
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Years of Experience Teaching 


Their Subject in High School Grades 


Teachers of: 


English 
Mathematics 
History 


Chemistry 
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Table 63 Eee 


Years of Experience Teaching English in High School Grades 


All Teachers of English 


No 1=5 6=10 Over 
PROVINCE Answer _ None _ years years 10 years Total 
BRITISH | | 78 | 160 | 275 312 1385 
COLUMBIA 100 


2 12 38 19 100 

ube es 191 429 137 139 O48 

20 L5 14 15 100 

59 144 54 3h 316 

eee el af 19 45 19 11 100 

NOVA ja 256 98 140 590 

SCOTIA Th 4,3 17 2h 100 
PRINCE 

EDWARD 12 18 43 5 22 110 

ISLAND | zt 16 39 14 20 100 

LAND 17 16 100 
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Table 64 bee: 


Years of Experience Teaching English in High School Grades. 


Teachers of English only, English plus one other subject. 


Nb 6-10 ayer 

PROVINCE —,Answer___tlone mat ork __ years _ ears Total 
BRITISH Ags Zeb 260 1, 1052 
COLUMBIA | 20 a> 100 
ALBERTA sd 214 230 | 1168 
18 20 100 

MANITOBA | } 578 
100 

NEW 210: 
BRUNSWICK 100 
NOVA 395 
SCOTIA 100 
EDWARD 48 
ISLAND 100 
NEWFOUND-= 221 
LAND 100 
TOTAL 3672 
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Table 65 


Years of Experience Teaching English in High School Grades. 


Teachers of English plus two or more subjects. 


No 1-5 6-10 Over 
PROVINCE __—— Answer =—None years years 10 years, Total 


BRITISH | N | : 333 
COLUMBIA | % : | 6 19 100 
ALBERTA : 61 | 231 125 113 611 
| 1O4}—~ 38 20 1.9 hur fnem a O@ 
MANITOBA acd | ee | 390 
8 100 
NEW 106 
BRUNSWICK 100 
NOVA 195 
SCOTIA 100 
PRINCE. |] 
EDWARD rN] 62 
ISLAND 100 
NEWFOUND- 625 
LAND 100 
TOTAL 2302 
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Table 66 
Years of Experience Teaching Mathematics in High School Grades 


All Teachers of Mathematics 


| No 1-5 6-10 Over 
PROVINCE _ years years 10 years Total 
BRITISH 282) [on aay 
COLUMBIA 


Ro 100 


ALBERTA © 


1450 


100 
MANITOBA 650 

100 
NEW 324 
BRUNSWICK 100 
ae Sc pases a ae 
NOVA 521 
SCOTIA 100 
PRING = 
EDWARD 104 
ISLAND 100 
NEWFOUND] ie ge 
LAND 100 


% 9 14 38 17 22 100 
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Table 67 
Years of Experience Teaching Mathematics in High School Grades 


Teachers of Mathematics only, Mathematics plus one other subject. 


4 
No 1-5 6-10 Over 
__inswer None ___years years 10 years _ Total 


PROVINCE 


) 


BRITISH 934, 
COLUMBIA 100 
ALBERTA 738 
100 
MANITOBA | 341 
100 
NEW , i} 218 
BRUNSWICK pee 
NOVA 349 
SCOTIA 100 
PRINCI a 
EDWARD 50 
ISLAND 100 
NEWFOUND- | | | $8 | 176 
LAND. | ! } | 100 
eet eee eran) eee sides enesl Pe Ries vane Gree eels er eee SEA Woes 
| Luly — - 
TOTAL Bigg: : 356 | 1045 | 460 733 | 2806 
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Table 68 


Years of Experience Teaching Mathematics in High School Grades 
Teachers of Mathematics plus two or more other subjects 


1-5 6-10 Over 


TUE Biank None years years 10 years Total 
BRITISH | T| ya ey 51 41 300 
COLUMBIA J 18 16 17 Ly 100 


ALBERTA Lp | lbh 141 712 
J * 20 20 100 

MANITOBA SZ IOK cae BO 309 

7 | 100 

NEW 47 13 ‘wile 106 

BRUNSWICK wwe 12 Oo 100 

SCOTIA 100 

EDWARD 

ISLAND 

NEWFOUND-~ 

LAND 

TOTAL 
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Table 69 


Years of Experience Teaching History in High School Grades 


All Teachers of History 


No 1-5 6-10 Over 10 
PROVINCE Answer None ears ears years Total 
BRITISH | TI ott, her 4) eee Tl 168 161 859 


COLUMBIA | @ | oh ee 8 any te ae | i © 19 100 


coxencanal) peomme nd ‘scenes 


ALBERTA 


Boi 
100 
MANITOBA | 567 
! 100 
NEW | 232 
BRUNSWICK} 100 
NOVA 510 
SCOTIA 100 
PRINCE 
EDWARD wait 
TSLAND 100 
NEW- 634 
FOUNDLAND 100 
ean Aa 
TOTAL | 3250 
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145. 
Table 70 


Years of Experience Teaching History in High School Grades 


Teachers of History only, History plus one other subject 
y | 


No 


6=10 Over 10 
PROVINCE Answer Nene _ 


years years Total 


BRITISE : | nae 7 ae |e | rb) eee me 527 
COLUMBIA | % | Te | Se ae te: 23 100 


24h 
100 
236 
100 


136 


NEW ea 
| 100 


BRUNSWICK | 
NOVA 
SCOTIA 


PRINCE | 
EDWARD | T 
TSLAND | te 
a ape 
NEW. J 
FOUNDLAND | 


Marc Sr eR SE 


| 312 
100 


2k, 
LOO 


112 
LOO 


| | 
TOTAL | a5 | igg9 654 | 295 298 | 1591 
| 
a | Sn ie ae nme Oe 


I 7 Lk Ai 19 19 100 
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Table 71 


Years of Experience Teaching History in High School Grades 


Teachers of History plus two or more subjects 


No 1-5 6-10 Over 10 
PROVINCE Answer None years ears _—syears Total 
BRITISH a es 252 
COLUMBIA 6 13 100 
ALBERTA |T| l2 {| 9 133 
| 2 | oho ag 100 
MANITOBA |T| 30 | 7 331 
1% | 9 22 100 
NEW Pea 10 | 23 96 
BRUNSWICK | % 10 2h 100 
aon 
NOVA ie: 5 Bg 198 
SCOTIA | % | 2 26 100 
' { 
PRINCE | 
EDWARD 47 
ISLAND 100 
522 
100 
259 232 1659 
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Table 72 


Years of Experience Teaching Chemistry in High School Grades 


All Teachers of Chemistry 


No 1-5 6=10 Over 10 
PROVINCE Answer None years ears _years Total 


BRITISH 43 2h7 
COLUMBIA 18 | 100 
ALBERTA 505 
100 
MANITOBA | 307 
| 100 
NEW | 56 
BRUNSWICK | 100 
NOVA 147 
SCOTIA 100 
PRINCE 
EDWARD 19 
ISLAND 100 
NEW= L6 
FOUNDLAND | 100 
TOTAL 1327 
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148. 
Table 73 ; 


Years of Experience Teaching Chemistry in High School Grades 


Teachers of Chemistry only, Chemistry and one other subject 


No 1-5 6-10 Over 10 
PROVINCE aa __Answer None years years _ ears Total 
BRITISH | T| | Re 133 
COLUMBIA | 4 Sb 35 100 
! ; 
| a —- 
ALBERTA | T} 2 59 136 
| % | a oe 100 
I Cul saves ene: OR NOD y ete 
MANITOBA | T| g ) 5h | 133 
| SI 6 Ez Bie | 100 
| 7 | : 
NEW irl PG Fier aed 37 
BRUNSWICK LW 5 ft 63 100 
NOVA e 2 ff 29 73 
SCOTIA | 4 5 4 RO 100 | 
i i . i 
PRINCE 
EDWARD 6 
ISLAND 100 
NEW 20 
FOUNDLAND ra 100 
TOTAL | 538 
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Years of Experience Teaching Chemistry in High School Grades 


Teachers of Chemistry plus two or more subjects 


PROVINCE 


BRITISH I | 
COLUMBIA a 


ALBERTA 


MANITOBA | T 
ra 


(ne ae eee 


NEW iT 
BRUNSWICK | rs 


= 


NOVA ze 
SCOTIA | \4 
PRINCE | | 
EDWARD | T| 
ISLAND =| | 


TOTAL 
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No 1-5 6-10 Over 10 
Answer None ears ears years Total 
7 20 | &7 20 18 114 
6 ig ea 18 16 LOO 
37 Hh 162 76 aD 369 
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5 i 26 LO LOO 
1 7 3 19 
5 | By 16 100 
2 | 11. *) 36 ye 
3 15 L9 100 
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Appendix D 


Distribution of Specialists and More Highly 
Trained Teachers According to High School 


Grades Taught: 


Junior Grades Only- 
below junior matriculation 


Senior Grades Only- 
junior matriculation or higher 


Junior and Senior Grades-= 
one or more classes at both 
junior and senior levels 


Teachers of: 


English 
Mathematics 
History 


Chemistry 
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Bf 


Teachers of English = Teaching in Junior High School 


Grades Only 


Share of Specialists - (English only or English 
plus one other subject) 


Share of Teachers With Three or More University 
Courses in English 


Bs 


Blta. 


Man. 


P.E.1. 


Nfld. 


All English Teachers Teachers of Jun. Grades Only 
N Special- Three N Special- Three 
ists Courses ists Courses 
1385 1052 1175 857 609 697 
% Share of B.C. Teachers 62% 59% 59% 
1779 1168 999 959 518 41d 
% Share of Alta. Teachers 5% 1.9% 11% 
948 578 606 436 239 227 
% Share of Man. Teachers L6% 41% 37% 
316 210 218 220 134 142 
% Share of N.B. Teachers 70% 64% 65% 
590 395 425 359 Alls 231 
% Share of N.S. Teachers 61% 54% 5L.% 
110 L8 L6 82 28 22 
% Share of P.E.I. Teachers 75% 58% 18% 
8L.6 221 313 519 125 158 
% Share of Nfld. Teachers 61% 57% 50% 
3672 3782 3432 1928 1891 


Totals 5974 
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Table 76 | 
Teachers of English = Teaching in Senior High School 
Grades Only 


Share of Specialists - (English only or English 
plus one other subject) 


Share of Teachers With Three or More University 
Courses in English 


All English Teachers Teachers of Senior Grades Only 


N opecial=- Three N Special- Three 
ists Courses ists Courses 

B.C. | 1385 1052 1175 179 146 162 
% Share of B.C. Teachers 13% 14% 14% 

Alta. 1779 1168 999 417 283 290 

% Share of Alta. Teachers 23% 24% 2' 

Man. 948 578 606 221 155 170° 
% Share of Man. Teachers 23% 27% 28% 

N.B. 316 210 218 35 25 24 
% Share of N.B. Teachers 11% 12% 11% 

WS 2 590 395 425 114 86 96 
% Share of N.S. Teachers 19% 22% 23% 

Pokul. pire 48 46 ity 10 16 
% Share of P.E.I. Teachers 15 21% 35% 

Nfld. 81.6 221 313 90 35 59 


% Share of Nfld. Teachers 11% 16% 19% 


Totals 5974 3672 3782 1073 74,0 817 
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Table 77 | | 
Teachers of English = Teaching in Junior and Senior 
High School Grades 


Share of Specialists = (English only or English 
plus one other subject) 


Share of Teachers With Three or More University 
Courses in English 


Teachers of Junior 


All English Teachers Senior Grades 
N Special=- Three N Special-=- 
ists Courses ists 
B.G. 1385 1052 1175 349 297 
% Share of B.C. Teachers 25 28% 
Alta. 1779 1168 999 1,03 307 
% Share of Alta. Teachers 23% 26% 
Man. 948 578 606 291 18h 
% Share of Man. Teachers 31% 3 2% 
AcD. 316 210 218 61 51 
% Share of N.B. Teachers 19% 24% 
neo” 590 395 425 117 9h 
% Share of N.S. Teachers 20% 24% 
PL. Bcls 110 48 46 id 10 
% Share of P.E.I. Teachers 10% 21% 
Nfld. 84.6 eal 313 Pty 6 61 
% Share of Nfld. Teachers 28% 28% 


Totals 5974 3672 3782 1469 1004 
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Teble 78 
Teachers of Mathematics = Teaching in Junior High School 
Grades Only 


Share of Specialists = (Mathematics only or 
Mathematics plus one other subject) 


Share of Teachers With Three or More University 
Courses in Mathematics 


All Mathematics Teachers Teachers of Junior Grades Only 
N Special- Three N Special- Three 
ists Courses ists Courses 
Bo. 1234 934 841 899 664 590 
% Share of B.C. Teachers 73% 71% 70% 
Alta. 1450 738 735 ere 376 297 
% Share of Alta. Teachers 51% 51% 10% 
Man. 650 341 329 281 130 112 
% Share of Man. Teachers 43% 38% L% 
N.B. 32k 218 133 214 128 Th 
% Share of N.B. Teachers 66% 59% 56% 
N.S. 521 349 199 286 181 66 
' % Share of N.S. Teachers 55% 5 2h 3% 


Pied. - 204 50 9 7h 35 4 
% Share of P.E.I. Teachers 71% | 70% LL% 


wraa. 575 176 94 349 «88 43 
% Share of Nfld. Teachers 61% 50% L6% 


Totals 4858 2806 2340 2880 1602 1186 
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155. 


Teachers of Mathematics = Teaching in Upper High School 


Grades Only 


Share of Specialists - (Mathematics only or 
Mathematics plus one other subject) 


Share of Teachers With Three or More University 
Courses in Mathematics 


All Mathematics Teachers 


N opecial- Three 
ists Courses 
Bes 4234 934 641 
% Share of B.C. Teachers 
Alta. 1450 738 735 
% Share of Alta. Teachers 
Man. 650 341 329 
% Share of Man. Teachers 
ea 32k 218 133 
% Share of N.B. Teachers 
N°S: 521 349 199 
% Share of N.S. Teachers 
Peres OR 50 9 
% Share of P.E.I. Teachers 
Nfld. 575 176 94 
% Share of Nfld. Teachers 
Totals 4858 2806 230 
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Table 80 


Teachers of Mathematics = Teaching in Upper & Lower 


High School Grades 


Share of Specialists - (Mathematics only or 
Mathematics plus one other subject) 


Share of Teachers With Three or More University 
Courses in Mathematics 


All Mathematics Teachers 


Alta. 


Man. 


| ae 


Nfld. 


N Special= T 


1234 

% Share 
14.50 

% Share 
650 

% Share 
32k 

% Share 


% Share 


104 
% Share 


21> 


% Share of Nfld. Teachers 


Totals 4858 
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Teachers of Upper and 
Lower Grades 
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Table 81 


Teachers of History = Teaching in Junior High School 


Grades Only 


LSWe 


Share of Specialists - (History only or History 
plus one other subject) 


Share of Teachers With Three or More University 
Courses in History 


Alta. 


Man. 


N.B. 


PEI. 


Nfld. 


N Special=- Three 
ists Courses 

859 527 736 

% Share of B.C. Teachers 
OTT. 24k e521 

% Share of Alta. Teachers 
567 236 368 

% Share of Man. Teachers 
232 136 139 

% Share of N.B. Teachers 
PAD nmemth Baw —— 9 2B. — 

% Share of N.S. Teachers 

% Share 

OD by AA 2.2 __. 

% Share of Nfld. Teachers 


Totals 3250 


All History Teachers 


Teachers of Junior Grades Only 


N Special- 
ists 
629 360 
732 68% 
190 104 
20% L3% 
234 73 
11% 31% 
139 7h 
60% 5 70 
295 158 
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Table 82 


Teachers of H;story - Teaching in Upper High School Grades 


Only. 


Share of Specialists = (History only or History plus one 
other subject 


Share of Teachers With Three or More University Courses in 


History. 
Teachers of Upper Grades 
All History Teachers Only 
N Speciale Three N Special- Three 


Alta. 


Man. 


N.S. 


Nfld. 


ists Courses ists Courses 


Lapse Std ep RR WI 
% Share of Alta. Teachers 22% 24% 26% 
Libs Ch” WOON MS RI ae EL ARI SE 3 
% Share of Man. Teachers __ 33% 2% 1% 
Se acs wate re em AO TES A ASSET 2 


% Share of N.B. Teachers 17% 20% 21% 
510 312 322 lel | 76 72 


% Share of N.S. Teachers 22% 24% 25% 
fg 24 eB: 8 9 11 
% Share of P.E.I1. Teachers __17% 38% 31% 


6 no Pg roll," eee A." 38 
% Share of Nfld. Teachers 11% 14% 18% 


Totals 3250 L591 2061 5D) 318 425 
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Table 83 


Teachers of History = Teaching in Upper and Lower 


High School Grades 


Share of Specialists = (History only or History plus one. 
other subject) 


Share of Teachers With Three or More University Courses in 


History. 
Teachers of Upper and 
All History Teachers Lower Grades 
N Special= Three N Special- Three 
ists Courses ists Courses 
B.C 859 Dest 736 SH, 135 164 
% Share of B.C. Teachers 21% 26% 22% 
Alta. elias 24h Eagk 103 81 77 
Man. 567 236 368 148 64 98 
N.B. 
1, ee 510 312 Bee 
% Share of N.S. Teachers 
jee eal 71 van ae 
% Share of P.E.1. Teachers ___11% 21% 17% 
Nfld. 634 Lie 210 190 Al 83 
% Share of Nfld. Teachers 0% h O% 


Tetals 3250 L591 2061 783 439 548 
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Table 84 


Teachers of Chemistry - Teaching in Junior High School 
Grades only. 


Share of Specialists = (Chemistry only or Chemistry plus 
one other subject) 


Share of Teachers With Three or More University Courses in 


Chemistry. 
Teachers of Junior Grades 
All Chemistry Teachers Only 
_N Special=- Three N Speciale Three 
ists Courses ists Courses 
BoGt 


Alta. 


Man. 


P.E.I. 


Nfld. 


505 136 237 96 17 30 
% Share of Alta. Teachers 19% 13% 13% 
207 Liss 216 14 es 8 


% Share 
147 


of N.S. Teachers 12% 12% 5% 


% Share 


19 6 53 2 O @ 
% Share of P.E.I. Teachers 11% 0% 0% 
46 20 18 be 2 3 
% Share of Nfld. Teachers 26% 10% 17% 


Totals 1327 538 80l 620 70 106 
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Table 85 


LOL: 


Teachers of Chemistry = Teaching in Upper High School 


Grades Only 


Share of Specialists - (Chemistry only or Chemistry 


plus one other subject) 


Share of Teachers With Three or More University 


Courses in Chemistry 


All Chemistry Teachers 


N Special= Three 
ists Courses 
BUC 247 133 202 
% Share of B.C. Teachers 
Alta. 505 136 237 
% Share of Alta. Teachers 
Man. 307 133 216 
% Share of Man. Teachers 
N.B. 56 a7 32 
% Share of N.B. Teachers 
M8: 147 fle 83 
% Share of N.S. Teachers 
P.B.1 19 6 ies 
% Share of P.E.I. Teachers 
Nfld. 16 20 18 
% Share of Nfld. Teachers 
Totals 1327 538 801 


Teachers of Upper Grades Only 


N Special=- Three 
ists Courses 
A 12 ile 
6% t 7h 
190 49 93 
38% 36% 39% 
254 103 178 
83% 7T?P 82% 
29 23 17 
> 2h 62% 222 
Ww 55 69 
76% (eye 83% 
17 6 13 
89% 100% 100% 
4 2 1 
9% 10% 6% 
620 250 386 
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Table 86 


162. 


Teachers of Chemistry = Teaching in Upper and Lower 


High School Grades 


Share of Specialists - (Chemistry only or Chemistry 
plus one other subject) 


Share of Teachers With Three or More University 
Courses in Chemistry 


All Chemistry Teachers 


Teachers of Upper & 
Lower Grades Only 


N Special- Three N Special- Three 
ists Courses ists Courses 

BAC: 247 133 202 153 88 13) 
% Share of B.C. Teachers 62% 66% 67% 

Altas "505 136 237 219 70 114 
% Share of Alta. Teachers 43% 51% 1.8% 

Man. 307 133 216 39 26 30 
% Share of Man. Teachers 13% 20% 14% 

N.B. 56 37 32 15 9 8 
% Share of N.B. Teachers 27h 24% 25% 

Nes. 147 we: 83 19 9 10 
% Share of N.S. Teachers 13% 12% 12% 

ae ee Beamer We 6 13 0 0 0 
% Share of P.E.I. Teachers @ 0 0 

Sfidi f chon. © 20 18 30 16 14 
% Share of Nfld. Teachers 65% 80% 78% 

Totals 1327 538 801 620 218 311 
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